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ABSTRACT
The present study sought to provide a detailed examination of the history and
development of music education in Kuwait. The history of the four teacher-training institutions
and music education in schools are discussed. That includes the history of the Music General
Supervision Department and its music activities. Additionally, the study examined the perception
of music education in Kuwait historically, and surveyed parents and students‟ perceptions of
music and music education in Kuwait public schools.
There were 244 students and 169 parents responses to 260 questionnaires. Parents were
asked about their knowledge of the music education curriculum and students were asked if they
like music and music education or not, and how would they feel if there is no music education in
school. There were sixteen items compared between students and parents regarding interest in
music, attitude toward music, and belief in music benefits.
Results of the study indicate that parents know little of the music education curriculum
and most of the students were positive in their answers toward music education. In the sixteen
items compared between parents and students, there was a significant difference between them in
fourteen items out of the sixteen. The study included comments and recommendations regarding
parents and students perception.
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Chapter 1
INTRODUCTION
Kuwait is a country that lies at the northwest tip of the Persian Gulf and shares borders
with Iraq in the north and Saudi Arabia in the south. Kuwait‟s location makes it a natural outlet
for trade routes linking it to different regions.1 Therefore, Kuwait folk music is influenced by
many cultures. The inhabitants of Kuwait in the past were very poor and often portrayed by
Western people as camel riding desert travelers (i.e., Bedouin or tribes). However, the area was
also home to a sophisticated maritime tradition. The sea was an important conduit culturally and
economically to people living on Kuwait‟s shores.
Sea Folk songs, Desert Folk songs and Old Folk Songs
There are many kinds of sea songs in Kuwait with different sub categories and forms, but
they can generally be divided into two categories, work songs and entertainment songs. Work
songs are performed on boats while men are traveling, diving to get pearls, or while they are
doing their specific jobs on the boats. Entertainment songs are performed on boats during long
trips and on shore at night. A skillful singer called al-nahham sings in both categories, and the
rest of the chorus, usually the sailors, are an important part of the ensemble doing the singing,
clapping, and rhythmic accompaniment. There are also women‟s sea song ensembles who sing
while men are out on the sea.2

A al-Khabbaz. “Assessment of the Undergraduate Library and Information Science Program in the
College of Basic Education in the State of Kuwait Through the Development and Application of Global Standards:
A Case Study” (PhD diss, Florida State University, 1996), 57.
2
Youssif Dokhi. al-Agani al-Kuwaitiyah [Kuwaiti Songs] (Qatar: al-Ahleia P. Press, 1984), 295.
1

1

Desert songs are associated with the Bedouins and can also be divided in general into two
categories, ensemble songs and solo songs. Many of the ensemble songs use the same rhythmic
instruments as in sea songs but these songs have different rhythmic cycles. Rhythmic cycles, “a
central element of most Gulf tradition, are often rough skeletons that can be altered drastically
with the requisite practical competency.”3 Solo songs on the other hand are performed by a poet
who plays on the rababah, a string instrument with only one string, for accompaniment.4
Other old folk songs include wedding folk songs, entertainment folk songs and children‟s
folk play songs. Children‟s play songs usually have simple clapping accompaniment and simple
repeated melodies and are performed without any instrumental accompaniment.5
Folk Instruments
Most folk music instruments are drums with some melodic instruments. There are
different sizes of tablas as well as the eyhala, which is a large pot made of clay and played with
the palm. It produces heavy strokes, light strokes, and booming sounds. There is also the
tuwaysat, a pair of metal castanets played by the hands. As for other instruments, there is the
surnay (a double reed oboe), ud (lute), and rababa. Later the violin and qanun (zither) were
added as they are not indigenous Kuwaiti instruments but they were integrated very well in
Kuwaiti folk music.

3

Laith Ulaby, “Performing the past: Sea music in the Arab Gulf States” (PhD diss, University of
California, 2008), 41.
4
Laith Ulaby, Ebd., 34-36.
5
Youssif Dokhi. [Kuwaiti Folk Songs], 197-216.
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The Nature of Kuwaiti folk music
Kuwaiti music is homophonic with very complex rhythms, as Ulaby described in his
dissertation…“Out of curiosity, I had purchased a Kuwaiti popular music compilation from a
record store near my home in Michigan… “I was totally surprised by the energy and the
rhythmic complexity in that compilation.”6
Folk music was taught by rote in Kuwait. Local scholars later tended to impose western
and Arabic theory to notate Kuwaiti folk music. As for the melody section, adapting the theory
of maqam (Arabic modes) works reasonably well. There are also the rhythmic cycles that are the
central elements of most Kuwaiti folk music. Western notation only provides a skeleton of what
is actually performed because it has many embellishments. In some situations, there are
differences from one performance to another for the same piece even with the same ensemble
performing.
Music was always part of Kuwaiti society, but there was no formal music education
because all kinds of folk music were transmitted aurally from generation to generation. In order
to trace formal music education accurately, it is important to look back and trace the beginning
of education in Kuwait.
Education in Kuwait
Education in Kuwait can be organized into four periods. The first period was in the form
of basic education, which started with the founding of Kuwait in the years 1713 to 1716. Elderly
people called “Mutawa‟a” were teaching children the Koran, basic math and the Arabic alphabet.
All schooling took place in the Mutawa‟a house. The Mutawa‟a usually accepted teaching fees

6

Laith. Ebd., 34.
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from the children‟s parents as well as charities.7 This basic education was not formal because not
all people could enroll or could afford to take it if they wanted to. Poverty, sickness, illiteracy
and the political situation worked against the development of education at that time.
The second period started in December 22, 1911, when the Kuwait government, with the
help of Kuwaiti businesspersons‟ donations, established the first school in Kuwait called the
Mubarkiya school. Although the school was established, children still received the same
instruction they got from the Mutawa‟a including Arabic, Islamic religion, basic mathematics
and history. A more structured curriculum was not developed until 1920 with the establishment
of the second school, al-Ahmadiya. The curriculum expanded to include instruction in reading,
writing, mathematics, physical education and art education.8 Teachers were teaching
interchangeably in those two schools. In 1924-25, students with scholarships from the Kuwait
government went to Bagdad University to pursue their study.
The third period started when oil was discovered in Kuwait in the 1930s. As a result, in
1936, the Kuwaiti government established the Educational Council to supervise the new
educational system. The latter provided the budget for the development of education. The
Educational Council was in charge of the educational policies to improve the standard of
education in Kuwait. This council hired four teachers from Palestine to develop a more
structured and extensive education. In the following years, more teachers came from Palestine,
Egypt and Syria, and more students started to enroll in schools. The sense of the importance of
education started to grow in Kuwaiti society. Many schools opened in the following years, and
education was available free for all people in Kuwait. By 1949-50 there were 170 teachers

7

Kuwait Teacher Association. al-Mu’alem wa Mehnat al-Ta’aleem [the Teacher and the Teaching] vol. 1,

1968.
Abdul-Mohsen al-Sayegh. “Developing an Islamic Geometric Design Course for the Department of Art
Education at the College of Basic Education in Kuwait.” (PhD diss. University of Maryland, 1998), 5.
8

4

including 50 female teachers. Student numbers reached 3906 and the number of schools reached
18.9
The Fourth period started with the rule of Sheikh Abdullah al-Salim al-Sabah in 1950-51,
at a time when Kuwait‟s income from oil was on the increase. With his rule, change and
development in every aspect of Kuwaiti life came about. Sheikh Abdullah al-Salim was the
architect of modern Kuwait. Ahmad al-Jabir, the former Sheikh at that time, had development
plans in the field of health, education, water desalination, generation of electricity, and
construction and they were enthusiastically pursued by Abdullah al-Salim. Progress was made in
social services, infrastructure and the management of natural resources. Health services and
medicine were free for all Kuwait residents, foreign and native.10 In the field of education, many
schools were built to meet the demands of increasing numbers of students.
Abdul-Aziz Husain, an educated Kuwaiti who got a scholarship from the Educational
Council in 1945, studied in Egypt and the UK. He was summoned by the Educational Council to
be its General Manager and he was credited for employing two experts in education in 1954, one
from Egypt and one from Bagdad. Those experts evaluated Kuwait‟s education and gave critical
recommendations that shaped the future of formal education.11 Abdul-Aziz Husain looked to
Egyptian education as a model. As a result, in 1955, he recruited many teachers from Egypt and
the influence of the Egyptian curriculum gradually increased on Kuwait education.12

9

Kuwait Teacher Association. [Teacher and Teaching] vol. 1, 1968.
Ahmad Mustafa Abu-Hakima. The Modern History of Kuwait 1750-1965 (London: The Westerham
Press, 1983), 158-159.
11
Abdul-Aziz Husain et all. Derasah Tawtheqeyyah [Documentation Study] vol. 2 of Tareekh al-Ta’leem
fe dawlat al-Kuwait [The History of Education in Kuwait], 143-144.
12
Abdul-Mohsen al-Sayegh,. “Developing an Islamic Geometric” (PhD diss. University of Maryland,
1998), 5.
10
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School curricula became highly developed and the Educational Council started to publish
books locally to replace books that were brought from other Arab countries. In addition, the
Educational Council encouraged and sent students to Arab and Western countries to pursue
higher education.13
In 1961, Kuwait independence was declared, and the old 1899 agreement between
Kuwait and Britain was replaced by a treaty of mutual cooperation and friendship. With
independence, Sheikh Abdullah al-Salim expanded the spending of Kuwait‟s money to provide
assistance in the form of medical and educational programs. The Educational Council was
replaced by the Ministry of Education, and Sheikh Abdullah al-Jabir became the first Minister of
Education in 1962.14
After the establishment of the basis of a public education system, the government pursued
its plans in a 1965 law, which made education compulsory until the age of fourteen for all
Kuwaiti citizens.15 In addition to three years of kindergarten, there are three basic levels of
education in Kuwait, five years of elementary, four years of intermediate, and three years of
secondary. All levels of public education, including higher education are free.16
Folk music is a significant vehicle of culture, reflecting a culture‟s history as well as its
creative expression. Education in Kuwait started in 1936, but music education‟s inclusion in the
curriculum was delayed due to people‟s perception of music. It took time but the authorities
realized how significant music education and folk music are. This awareness translated in the
creation of the Folk Arts Center in the early 1950s and the decision to include music education in
13

Kuwait Teacher Association. [Teacher and Teaching] vol. 1, 1968.
Kuwait Ministry of education, “Music History” http://www.moe.edu.kw/pages/misc/history/ministers/
ministers1.htm. (Accessed April 24, 2010).
15
Abdul-Aziz Husain et all. [Documentation Study] vol. 4 of [The History of Education in Kuwait]
(Kuwait: Kuwaiti‟s Researches and Studies Center, 2002) 73.
16
Nedal al-Hassan, interviewed by Youssif Al Hassan, Supervision Department of special and private
schools, Kuwait, December 28, 2008.
14
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the school curriculum at the same time. The Folk Arts Center closed a few years after its
establishment, leaving folk music vulnerable to be forgotten, especially with the rapid change in
the society due to oil discovery and globalization. Fortunately, music education became the
medium to preserve folk music when it was included in the curriculum.
Purpose of the Study
The purpose of this dissertation is to provide a detailed documentation of the history and
development of music education in Kuwait. That includes the history of the four music teachertraining institutions and music education in schools; as well as the history of the Music General
Supervision Department and its music activities. The second section of this study deals with
people‟s perception about music and music education, historically from recorded events. In
addition, a school survey is conducted to gain the insight of parents‟ and students‟ perceptions of
music and music education in Kuwait public schools today.
The Need for the Study
There has been nothing written about the history of music education in Kuwait except the
history of two music teacher training institutions. In addition, there has been no documentation
about the history of music education in schools. Furthermore, during the Iraqi invasion in 1990,
the Ministry of Education archives where destroyed and many historically important documents
were lost. Therefore, it becomes important to make a detailed documentation while there are still
primary sources available. There has been no study about people‟s perceptions of music or music
education in schools, which is vital study in order to move forward with music education in
Kuwait.

7

Structure of the Dissertation
This dissertation is organized in eight chapters. Chapter one provides background
information about Kuwait demography, Kuwait folk music and the beginning of formal
education in Kuwait in 1936. In addition, the chapter includes the purpose and need of the study.
Chapter two is a review of the related literature, which includes interviews of key persons that
are the main sources for this dissertation. In addition, there are sources from articles from
archives, newspapers, magazines, and online, as well as field visits to schools, music institutes
and Music Supervision Departments. Chapter three presents an overview of the centralized
educational system in Kuwait. The chapter also includes the purpose of the Educational System,
the history of the Music Supervision Department, and the role of the Music General Supervisors
in Kuwait. Chapter Four examines the history of music education in Kuwait schools and its
development from 1952 until the present. The chapter includes an examination of the elementary
level curricula and a comparison of Egyptian and Kuwaiti sixth grade curricula. Chapter five
presents music activities in Kuwait‟s Ministry of Education from the time in which music
activities started, with its progress in different departments and events. Chapter six focuses on
the history of the four music teacher-training institutions opened in Kuwait. Chapter seven traces
people‟s perception of music and music education in Kuwait schools and music institutions.
Additionally, it includes a detailed discussion of a survey conducted on fifth grade Kuwaiti
students and their parents about their perception of music and music education in their schools.
Chapter eight includes the dissertation summary, recommendations and conclusion.

8

Chapter 2
REVIEW OF RELATED LITERATURE
Music Education in Kuwait
Music education in Kuwait started between 1952 and 1958, but music activities started
earlier and prepared the environment for the inclusion of music in schools. Abdul-Aziz Husain
and others 17 show that music activities were included into the educational system around 1936 as
a part of a scouting activity in some schools. Saleh Shehab documented these scouting activities
in detail and mentioned that they included brass bands and drums.18 Music activities were not
included in all schools until 1952, when the Educational Council held a ceremony for its
employees in al-Shuwaikh high school.19 Abdul-Qadir interviewed the music supervisor AbdulHalim Ebshouty who talked about the beginning of music education in schools, and dated this
event in 1958, when music class became available for all students.20 In an interview with alMufarej, the former Music General Supervisor, he mentions a class in 1948, where there was a
Palestinian teacher who taught a compulsory class in elementary schools called anasheed and
mahfothat (songs and poetry). Although he was not a music teacher, he went from school to
school and taught without music accompaniment. Not all schools had this class at that time.21
17

Abdul-Aziz Husain et all. [Independence and the foundation of Ministry of Education] vol. 3 of [The
History of Education in Kuwait], 210.
18
Saleh Shehab, Tareekh al-Ta’leem fe al-Kuwait wal Khaleej Ayam Zaman [The History of Education in
Kuwait and The Gulf in the Past] vol. 1 (Kuwait: Kuwait Government Publication, 1984), 195.
19
Abdul-Aziz Husain et all. Majles al-Ma’aref fe 25 Sanah [The Education Council in 25 years] vol. 2 of
[The History of Education in Kuwait], 222.
20
Mahmud Abdul-Qadir, “An al-Seghar wan-Nagham” *About Children and Music+. Alam al-Fan, October
3, 1971, 22.
21
Abdul-Aziz al-Mufarej, interviewed by Youssif Al Hassan, Kuwaiti Artists Association, Kuwait,
November 1, 2010.
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Music educators express conflicting opinions as to when music started in schools;
therefore, a careful inspection of each event is necessary. The events traced in sources can be
organized to find out the exact date of music education‟s inclusion in the school curriculum.
Later when music became part of the curriculum, the Educational Council employed
music Supervisors to develop and monitor the music curriculum. Abdul-Aziz al-Mufarej, the first
Kuwaiti Music General Supervisor, is the most important source available that can date and
discuss the history and the founding of this department and the people who managed it. In an
interview with the author, al-Mufarej mentioned people who had the position of chair of this
department from 1952 until he became the music Senior Supervisor in 1969. al-Mufarej was the
music General Supervisor until 1999.22 Another important person interviewed is Muhammad alHaddad, the current Music General Supervisor. He discussed the years from 1999 when alGhetami became the Music General Supervisor until 2005, and his own contribution as the
current Music General Supervisor.23
Egypt Music Education and the Arab Music Conferences
The influence of Egyptian music education on the Kuwaiti music curriculum is
significant because most music teachers and supervisors in Kuwait are Egyptians. For that
reason, it is important to view the origin and history of music education in Egypt. An article in
Alam al-Fan mentioned Dr. Muhammad al-Hifni as the founder of music education in Egypt.24
In her dissertation Thomas, also referred to Dr. al-Hifni as the founder of music education in
Egypt in 1930. She also discussed the development of music education in Egypt and what kinds

22

Abdul-Aziz al-Mufarej, interviewed by Youssif Al Hassan.
Muhammad al-Haddad, interviewed by Youssif Al Hassan, Music General Supervision Department,
Kuwait, November 14, 2010.
24
“al-Museqa al-Arabiyah Tafqed Ahad A‟alameha” [Arabic Music Lose one of its Most Important
Figures]. Alam al-Fan, April 29, 1973, 79.
23
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of music education methods were used.25 This source can help trace the origin of Kuwait music
education as well.
From the beginning of the 1930s until 1969, three Arabic music conferences were held in
different countries. Those conferences helped educators to shape Kuwait music education. In
1932, the first Arabic music conference was held in Cairo. Many musicians and educators known
worldwide were invited in addition to famous composers of Arabic music, folk music singers,
and music instrument makers. About twelve countries were invited and Kuwait was one of
them.26 The conference included many recommendations for Arabic countries such as the
importance of music education‟s inclusion in schools. Another recommendation is related to the
quality of education and folk music preservation. The second Arabic music conference was held
in Bagdad in 1964. There was no Kuwaiti representation, it might be due to political problems.
The third conference was in Morocco in 1969. Kuwait was represented by three people, Ahmad
Baqer, the person who later founded the Higher Institute of Musical Arts in the 1970s; AbdulAziz al-Mufarej, the Senior Music Supervisor in Kuwait at that time, and Safwat Kamal, an
Egyptian Music Supervisor in Kuwait. The conference recommendations were documented in
Alam al-Fan magazine.27 These recommendations were related to the quality of education,
employing folk music in the curriculum, music teacher training and unifying Arabic countries
music curricula.

Anne Elise Thomas, “Institutions, Individuals, and Discourses of Progress in Cairo, 1932-2005” (PhD
diss, Brown University, 2006), 126-127.
26
Fiktur Sahhab, Mu’tamar al-Musiqa al-Arabiyah al-Awwal: al-Qahirah, 1932 [The First Arabic Music
Conference: Cairo, 1932] (Lebanon: World Music Company, 1997), 37.
27
“Mu’tamar al-Musira al-Arabiuah al-Thani Yosi” *The Second Arabic Music Conference Recommend].
Alam al-Fan, March 12, 1972, 22.
25
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Kuwaiti Music Implementation in the School Curriculum
When music education started in Kuwait schools in the 1950s, it was based on Egypt‟s
public school music curriculum, which has Arabic anasheed (songs). There was no Kuwaiti
identity in this curriculum.28 The Ministry of Education included music classes in kindergarten,
elementary and middle schools. High schools had no music classes and only had music activities
and teams for anyone who would like to participate. In 1970s, the Ministry of Education started
to develop the curriculum in a way that better suited Kuwait society and culture. 29
Many articles from Alam al-Fan in the 1970s documented interviews with Kuwaiti music
teachers where they talk about how they included some Kuwaiti folk songs, plays, and basic
Kuwaiti rhythms and asked the Supervision department to include some Kuwaiti folk music.30
In 1972, two reports by The Kuwait Artists Association (KAA) requested to include folk music
in the curriculum.31 At the end of the same year, another group of Kuwaiti music teachers
requested to include more folk music in the curriculum.32 According to al-Mufarej, the Music
Supervision Department started to include folk music in the 1970s.33
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Music Activities
Many sources say that music activities were the first kind of music in Kuwait schools.
They began in 1937 as entertainment groups in the scouting camps.34 In 1952, music activities
became part of all public schools‟ activities.35 Music activities flourished and school music teams
started to compete for prizes and were recorded by the Ministry of Information. This became a
TV program in the 1970s called Tum Tak wal-Atfal (Tum Tak and the Children).36 This program
recorded the winning music teams and broadcast their performance on TV.37 These music
activities were successful and well documented from the 1970s until the present day. Articles
from Alam al-Fan magazine and pictures obtained from the Music General Supervision
Department in Kuwait documented students‟ performances.
Another Important activity founded by the Ministry of Education in 1961 is the Summer
Centers. The centers played an important role in spreading the awareness of the importance of
music. Alam al-Fan has several articles covering the activities of the center. In addition, there are
articles that include interviews with the manager of summer centers in which he explains how
each activity including music was taught in the centers.38 According to al-Ghareeb, the centers
played a significant and important role to discover and nurture musically gifted children, and
presented opportunities for youngsters to spend their time in the summer.39 An article by Alam
al-Fan discussed many summer centers in the country in addition to students‟ music activities.40
Other article from Alam al-Fan demonstrated the music competition in the center and the
34
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winners‟ performances in shows open to the public.41 In an article by al-Jarjani, he interviewed
the School Activities General Supervisor who explained the success of music activities in
summer centers and how the ministry made advertisements on TV, in newspapers and cinema
theaters for summer centers.42 These summer centers increased in numbers from 1961 to the end
of the seventies.43 In several interviews with al-Mufarej, he talked at length about music
activities in summer centers, and the role of MGSD in supervising these music activities.44 In an
interview with al-Haddad, he explained the popularity of these music activities in Summer
Centers in the past and the present.45
Other music activities covered in this dissertation are tourism activities and national day
celebrations. The Ministry of Information Tourism Activities Department arranged the tourism
activities in the 1970s. There are two main sources that covered these activities, one of them is
al-Mufarej interview, where he explains who arranged them and what effect they had on the
society in the 1970s.46 The other important source is Saleh Shehab‟s book about Kuwait history
as he was the person in charge of organizing these activities. 47
National Day Performances
From 1977 the Ministry of Education organized and recorded students and teachers
performances on stage, which would later become the tradition of national day celebrations.
Fortunately, these records can be found and viewed by the public on YouTube in the present
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day.48 Alam al-Fan also documented an interview with the Assistant Undersecretary in the
Ministry of Education in which he explained how this show was produced.49 The most
significant sources are al-Mufarej interviews because he was the main key person who
cooperated with teachers, supervisors and departments and organized the training of choir, music
performances, dance, and theatre for almost thirty years.50 The current Music General
Supervisor al-Haddad interviews are also significant as he explained the history of the national
day celebrations from 2000 until the present.51
The Music General Supervision Department (MGSD) founded an important music
activity in 2007/2008, which is the student orchestras‟ project. al-Haddad, the current Music
General Supervisor is the main source for this project. In a recent interview, he explained the
circumstances of founding the orchestras as well as how they started recruiting and training
students.52 Another important source is an interview with Nedal al-Hassan, a Music Senior
Supervisor and the person in charge of supervising the project with Mr. al-Haddad. He explained
the process of training students in addition to the facilities preparation and instruments
availability.53
Kuwait Music Institutions
When formal Education was established in 1936, there was a shortage of teachers, which
translated to an extensive effort by the Kuwaiti government to establish teacher institutions to
train teachers‟ for kindergarten, elementary school, middle school and high school.
Youtube, “Hafel Wezarah al-Tarbeya Bemonasabat el-Ead al-Watani 1977” [The Ministry of Education
National Day Celebrations 1977] Youtube Web site, 9:27,
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The result was the opening of two teachers‟ institutes in 1961/62, one for men and one
for women. The two institutions prepared teachers in all subjects and included music teacher
training. A book by Abdul-Ghafoor covered the history of these teachers‟ institutions including
the time they were established.54 Another source is an interview with al-Haddad as he was one of
the music graduates of these institutions. He explained what kind of music curricula the
institutions had in the late 1960.55 These institutions were closed and reopened under different
name, which was Teachers Education Institutions. Later in 1986, the name was changed to
College of Basic Education (CBE). In a dissertation by Sulayman, he discussed the history of
CBE and its curricula.56
Another institution, founded in 1972, was a musical high school called the Institute for
Musical Studies (IMS) and later extended and opened a music academy under the name The
Higher Institute for Musical Arts (HIMA). A dissertation by al-Ramzi covered the history of the
founding of this institute. al-Ramzi interviewed the person that founded the IMS and HIMA.57
Another important source is Abdul-Aziz Husain who also demonstrated some important facts
about the IMS as well as HIMA and people that held the position of dean until the current day.58
The fourth music institution opened in Kuwait is the Center for Musical Studies. There is
no written documentation of any kind about the history of this institute, but interviews with the
founder al-Mufarej,59 and the person in charge of it in the present-day al-Haddad filled this lack
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of documentation. In addition, a recent field visit to the institute and interviews with the faculty
and staff, as well as acquiring the curriculum, provided a sufficient documentation of this
institution in the dissertation.60
People’s Perception of Music and Music Education
The second part of this dissertation is a study related to people‟s perception of music and
music education in Kuwait. From the first year of formal education in Kuwaiti schools until the
present, music has been considered an unimportant subject and even forbidden for many people
in the society. Many historical events documented the refusal of the Education Council to
include music education in schools due to the social pressure against any music teaching. 61
Although music education became part of the school curriculum in the 1950s, in 1976 when
Ahmad Baqer established the Institute of Musical Studies, conservative members in the Kuwaiti
Parliament were against the establishment of any kind of musical school and activities that they
considered heterodoxy.62 Other events are documented by newspapers showing sentiment against
music education in school from Parliament members in 200463 and in 2009.64 Some Parliament
members went as far as saying that it is forbidden in Islam.65
On the other hand, liberal and independent Parliament members blasted those voices
against music and they insisted that music lessons are necessary for students up to the
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intermediate stage of school.66 In addition to these events, there are polls conducted by Kuwait
newspapers asking people about music and music education in schools.67 There are also voices
from scholars that supported music and held conferences to put their support in action.68
To gain more insight of how Kuwait society views music, parents‟ and students‟
perceptions of music classes needs to be investigated. There are many studies in the United
States that deal with students and parents perception of music classes, which makes them
valuable resources as models for this investigation. In the United States, there are many polls
conducted by different organizations to recognize parents‟ view of the subject matter. A Gallup
poll (2000)69 surveyed 1500 people and found out that most of them support music and feel that
it completes a well prepared curriculum. Another Gallup poll in 200370 conducted by the
National Association of Music Merchants (NAMM) has the same supportive result for music in
schools. A Harris poll71 in 2005 also revealed the same results. About 93% of Americans believe
that the arts are vital to providing a well-rounded education.
While many in Kuwait are talking about music education in schools, no one has
attempted to learn how students feel about music education. There are also few studies that deal
with student‟s perception of music education in the United Stated. According to Clay,72 Hummel
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(1950) was the first to complete a study in music education that polled American students.
Hummel's research suggested that ideas for developing a music curriculum may be found in
children‟s attitudes toward music, and selecting the content of music to be taught in elementary
schools should be based on the needs of the students to use music in their everyday lives.
McDowell73 surveyed sixth and seventh graders in the United States to find out their perception
of the value of music in their education. Results of the study show that 742 of the 898 students
surveyed supported music in their schools. A recent article by Davis74 on middle school general
music classrooms surveyed 762 sixth to eighth graders from nine schools across the United
States in a music meaning survey. Students were asked to respond in their own words to these
questions; please take a minute to think about the time you have spent in school music classes,
please list your thoughts about what music class means to you. What is important about music
class, and why is it important to you? The results indicate that for middle school students, music
class can be a meaningful and multifaceted experience. This kind of support reflects students‟
perception about music education in schools.
In June 2009, students from all over the United States, with celebrities‟ support, delivered
more than 120,000 petition signatures to Secretary of Education Arne Duncan at a rally in
support of music and arts education. The petitions urged the administration to recognize music
and arts as mandatory subjects. While recognized as core subjects under the Elementary and
Secondary Education Act “No Child Left Behind”, music programs are being cut nationwide due
to the shrinking educational budgets. The information provided in these studies is valuable in
providing information about how parents and students view music education in schools.
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Chapter 3
THE CENTRALIZED EDUCATIONAL SYSTEM, THE EDUCATIONAL
SUPERVISION SYSTEM AND THE MUSIC SUPERVISION DEPARTMENT IN
KUWAIT
Since its beginning, education in Kuwait developed under a centralized system.
Centralization is defined as when a central agency controls the educational system.75 The
Educational Council was the central agency that controlled the progress and development of
education in Kuwait in 1936. Sheikh Ahmad al-Jabir was the president of this council with
twelve elected members. In addition, one of the council members was a Financial Manager who
did the secretary job with the help of other members. Youssef al-Jena‟ey was elected to be the
Educational Council Principal, and he was responsible for the accounting, promoting teachers,
general inspection of schools and reporting to the council. Ahmad Shehab el-Deen, one of the
first four Palestinian teachers who arrived to Kuwait, was in charge of supervising teachers in
schools. The Educational Council in its most basic form, which is the first authority in charge of
education founded in 1936 (see appendix A: figure 25).
In the early 1940s, the position of Educational Council Principal became the Educational
Council Manager. Due to the profits that came from the oil trade, the Educational Council was
expanded. More schools were opened and there was more demand for teachers and employees.
In 1952, more supervisors were hired to supervise schools and in 1959, the Educational Council
system became large and complex. This rapid expansion was the base for the foundation of the
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Ministry of Education in 1961.76 Figure 26 (see appendix A) show the rapid expansion of
the Educational Council departments and positions in 1952.
The Educational Council became the Ministry of Education and Learning in 1961 and the
Educational Council President Sheikh Ahmad al-Jabir became the Minister of Education. In
addition, the position of Council Manager was changed to Assistant Undersecretary (AU). Soon
after its foundation, the ministry name changed to become the Ministry of Education in 1965 and
the AU position expanded to include four positions for four general sectors.
The Technical Affairs sector was in charge of all issues related to the management of the
departments of education, curricula and tests, in addition to the public school statistics and
supervision departments. The Sports and Social Affairs sector was responsible for Physical
Exercise, scouting activities, school activities and Social Affairs departments. The third sector
was the Cultural Affairs Sector, which was supervising students‟ with scholarships abroad in
addition to public and school libraries and the museum. The fourth sector was the Departmental
and Financial Affairs. It was in charge of the ministry employees and their salaries in addition to
the ministry budget and public services.77 Figure 27 (see appendix A) shows the most recent
system in the Ministry of Education.
The Educational Supervision System
The Educational Supervision System (ESS) started with the foundation of the
Educational Council in 1936. Youssef al-Jena‟ey was the first person hired to supervise schools
with the assistance and guidance of the Palestinian teacher Ahmad Shehab el-Deen. This system
expanded later and supervisors that were more specialized were hired in 1952. The Ministry of
Education started to publish handbooks that explained the duties of the supervisor, and revised
76
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them through the years. In the beginning, the supervisor tasks were basic and general, but these
tasks and duties became more complex due to the rapid development in education.
The ESS in Kuwait controls the quality of the education. It monitors closely the
educational performance and the effectiveness of curricula, technology, educational methods and
their impact on plan development. In addition, it provides in-service training programs, activities,
and reviews the educational goals themselves. Consequently, the Supervisors work and the
information they make available have a direct impact on the process of reform and development
in the educational field as a whole.78
In a close examination of the most recent ESS handbooks published by the Ministry of
Education, the ESS goals are explained and the supervision duties and tasks in the Ministry of
Education are made clear.79 The ESS has general tasks to fulfill: (1) To clarify the general and
specific objectives of the study area and then to present the best way to translate them in the
specific educational field. (2) To evaluate the curriculum content and to ensure its validity,
authenticity, and its flexibility to adapt to any modern developments. (3) To design teaching
models, prepare workshops, provide demo tests and teaching aids, and guide the teaching
performance in classes. (4) Encourage research and studies regarding the curriculum and
teaching methods and the interest of students and teachers. (5) Conduct pilot studies to deal with
certain issues and try to fix them.
All General Supervision Departments follow these general tasks including the General
Music Supervision Department (MGSD). Before discussing the history of the MGSD, it is
important to explain the duties of the General Supervisor, Senior Supervisor and Supervisor.
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According to Conlow, the supervisor must work with and through employees to get the
job done on time with the highest quality and within budget. Excellence in supervision means
achieving positive results through influencing people. He also added that influencing skills that
should be in the supervisor involve two types of power, personal power and position power.
Personal power is to influence people to do things because they want to. On the other hand,
position power is to influence people to do things because they have to.80 The personality of the
supervisor as a leader defines his or her duties, and this is reflected in each position in the
supervision department.
The General Supervisor
The duties of the General Supervisor include planning, training and implementation, and
evaluating. The planning area includes the preparation of the general plans for their study area,
its objectives and procedures. He or she prepares and approves the curriculum by leading the
curriculum development committees and follows the curriculum reports for all grades monthly in
the whole school year. In addition, he or she communicates and plans with universities and
academies to develop and evaluate the teacher training curricula and exchange expertise.81
The General Supervisor duties of training and implementation include training Senior
Supervisors and Supervisors and visits sample schools in each educational district to evaluate the
progress of the department‟s plans. He or she also takes an active part in writing, modifying and
reviewing textbooks. Additionally, they consult the director of the educational district and
evaluate the sufficiency and efficiency of the Senior Supervisors.
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As for evaluation, the General Supervisor evaluates and reviews the reports presented by
the Senior Supervisors to develop the curriculum and teachers efficiency and sufficiency. He or
she also reviews the results of the examinations sent by all the educational districts and suggests
means for upgrading the student achievements82.
The Senior Supervisor
The Senior Supervisor is working directly under the district Educational Manager and the
General Supervisor. Similar to the General Supervisor, he or she has duties of planning, training
and implementation, and evaluation. Planning duties include taking part in planning the general
policy of the study area with the General Supervisor as well as applying the plans on his or her
educational district. Additionally, He or she supervises Supervisor activities concerning the
collaboration with the Department of Educational Activities.
The Senior Supervisor duties of training and implementation include investigating
problems and suggesting solutions as well as submitting periodical reports for both the General
Supervisor and the District Educational Manager. He or she also supervises the implementation
of the training programs in the educational district and holds periodical meetings with the
Supervisors, Senior Teachers, and head of departments in each stage in the educational district.
The Senior Supervisor evaluation duties include evaluating the performance of
Supervisors in collaboration with the Manager of Educational Affairs and submitting periodical
reports to the General Supervisor and the Educational Affairs Manager. They also participate in
the evaluation and assessment of the less competent teachers in the educational district. Like the
General Supervisor, the Senior Supervisor conducts a field visit to schools in their district to
monitor the educational work progress.83
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The Supervisor
The Supervisors are working under the Senior Supervisor, and they work directly with
schoolteachers and principals. They have both educational and administrative responsibilities.
As educators, they are mainly concerned with teaching methods and guiding teachers towards the
best ways of achieving the objectives of the educational process in schools. According to
Radwan,84 the educational supervisor job encompasses the following roles: The Supervisor as a
leader, trainer, evaluator, researcher, and motivator.
The Supervisor as a leader can be explained as an innovator and developer. This role
requires the Supervisors to be aware of the latest educational methods and technologies and
apply them in their field of study accurately. They are also required to help teachers develop
their proficiency in order to improve their classroom performance. The Supervisors should be
capable of developing and updating the curriculum by applying recent educational methods and
testing their educational results.
As trainers and evaluators, the Supervisors are supposed to be capable of diagnosing the
training needs of teachers as well as holding special workshops for training the newly recruited
teachers. They train teachers to deal with modern educational technologies. As evaluators, they
evaluate all the educational dimensions including teachers‟ performance, textbooks, content,
organization, objective and practical implementations. In addition, they evaluate students‟
achievement and help to improve it with different techniques.
As researchers and motivators, the Supervisors can diagnose problems and provide or try
to find the best solutions by conducting pilot studies or motivating teachers to do so in the study
subject. They also solve the professional problems that might take place among staff teachers in
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their departments or with the school administrations, or vice versa. The Supervisor also elevates
teachers‟ morale and feelings about their work, as well as building humanitarian relationships
with them.85
The Supervisors position is critical and sensitive for the Educational Supervision board.
They are the only link between school administrations (principals) and the board in their study
area. The supervisor is the person who evaluates and reports teachers‟ performance and the
educational progress for the district Supervision department. Moreover, he or she solves any
educational problem between school administrations and the Supervision Department. The
Supervisor takes part in planning and evaluating study activities in the study subject, being
organized by the school‟s administration.
The Supervisor is the key person for the Senior Supervisor to evaluate the educational
process in school. He or she directly submits to their district Senior Supervisor a comprehensive
plan of the tasks and activities to be achieved, and submits periodical reports about the extent of
implementation. The Supervisor also suggests, if needed, a suitable training course according to
the teacher‟s needs and takes an active part in preparing teaching aids for their school subject.
They also submit reports about the less competent teachers to the administration of the
educational district. The Supervisor also is the person who suggests transference of teachers
among schools, and distributes the experienced ones equally according to class density, in
addition to distributing newly recruited teachers among different schools.
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The Supervisor responsibilities toward the curriculum include monitoring the application
of new curriculum and field reactions thereof. He or she also fills in any gaps that might appear
in the curriculum during their application in the field, as well as participating in the textbook
writing, modifying or reviewing committees.86
Music Supervisor and the Music Supervision Department in Kuwait
Relatively few people have held the highest position in the Music Supervision
Department in the last fifty-two years. The first Senior Music Supervisor in Kuwait was the
Egyptian music teacher Mahmud Omar that was assigned by the Educational Council Manager
Abdul-Aziz Husain. Omar held the position of Senior Music Supervisor from 1953 to 1955. It
was not an easy job due to a lack of any music curriculum and a shortage of music teachers. In
addition, it is important to point out that Omar was also training the army brass band. He was
able to compose and orchestrate for the brass band and then taught them using saxophone and
accordion.87 What makes the year 1958 so significant for music education was the Educational
Council decision to employ a specialized music educator as a Senior Music Supervisor.88 AlMufarej pointed out that two music supervisors held the position between 1955 and 1964, AbdulAziz Muhammad and Dr. Muhammad Sharafeldeen. Unfortunately, no records are available that
show which one of them was the music supervisor in 1958, one can say that both of them
contributed greatly to the development of the music curriculum in Kuwait schools. Abdul-Aziz
Muhammad was a well-educated music teacher who specialized in western music, as was Dr.
Sharafeldeen who returned to Egypt in 1965. Mahmud Omar was assigned again as the Senior
Music Supervisor until he passed away in 1969.
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Abdul-Aziz al-Mufarej
Abdul-Aziz al-Mufarej was an important and influential personality in Kuwait school
music education. His own history as a musician and music educator cannot be passed without
mentioning. He was born in Kuwait on March 21, 1939, studied in al-Ahmadeya school and then
in al-Shuwaikh High School where he was a member of the entertainment music group in the
scouting team in 1953. As a student, he worked with Mahmud Omar and Muhammad Hassan
Saleh. The latter was praised as the father of musicians in Kuwait because he taught hundreds of
students the aud (Arabic lute). Al-Mufarej sang his first song there when he was only 13 years
old. In 1956, the Kuwaiti musician Muhammad al-Tatan, introduced him to Hamad al-Rujaib in
the newly opened Folk Arts Center. al-Rujaib, a musician and a poet, was in charge of recording
and documenting folk music in this center, which exposed al-Mufarej to Kuwait folk music. He
was able to meet poets, musicians, and folk artists regularly in this center. His interest to pursue
a music education degree grew and in 1960, the Educational Council sent him abroad with a
scholarship to study music in Egypt.89 He finished his bachelor‟s degree in music from the
Higher Institute of Arabic Music in Egypt in 1967 and became a music teacher and a technical
member of the curriculum development department in the same year. In 1969, after Muhammad
Omar passed away, al-Mufarej was assigned as the first Kuwaiti Senior Music Supervisor.90 He
held the position of Senior Music Supervisor until 1977, and with the rapid increase of schools in
Kuwait at that time, the Ministry of Education introduced the new educational system and
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created the General Music Supervisor position; al-Mufarej was promoted to that position and
remained until he retired in 1999.91
In 2000, Ahmad al-Getami became the General Music Supervisor and continued in the
position until 2005. Many music supervisors pointed out that this five years period was
problematic because of the reorganization of positions in the supervision department.
Nevertheless, yearly plans for the curriculum went as planned because future goals were set
every year for the next year. From 2006 until the present, Muhammad al-Haddad has been the
General Music Supervisor.92
The Role of the General Music Supervisor
In addition to the roles of the General Supervisor mentioned in this chapter, the General
Music Supervisor has different and unique responsibilities to fulfill. The General Music
Supervisor‟s unique roles include department cooperation with the Kindergarten Supervision
Department and School Activities Supervision Departments, as well as cooperating with outside
organizations to prepare for events such as national celebrations and the Ministry of Education
events. In addition, recruiting music teachers from other countries is different from recruiting for
other subjects. In a recent interview with al-Haddad, he explained this procedure in which he,
with other Senior Music Supervisors, travel to Egypt and recruit teachers. First, the embassy of
Kuwait publishes in newspapers the need for music teachers. Then a testing committee evaluates
candidate teachers based on their academic achievements, music performance test, and
personality. In addition, when they are accepted, they have to finish an extensive two-week
course of Kuwaiti music curriculum as well as learning the Kuwaiti rhythmic cycles, folk songs
and anasheed. Teachers accepted in the job will be under evaluation for the whole first year, and
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the Ministry could terminate their job agreement anytime if they are proved incompetent by the
Senior Teacher and their Supervisor.93
Music Supervision Department
The Music Supervision Department expanded through the years following the expansion
that took place in the Ministry of Education. In 1952, the department was not included under the
General Supervisions like other class subjects in the Educational Council. Instead, it was
included under the Technical Helper who reported directly to the Educational Council Manager
(See appendix A: figure 26). This position in the figure supports the theory that music education
as a class subject was not included until 1958. In addition, there was only one Senior Music
Supervisor as a director of this department and one Supervisor for each Educational level in all
Kuwait districts. That is one Music Supervisor for kindergarten, one for elementary school, one
for middle school and one for high school. Later when music education became a class subject in
1958, and the new Educational Districts system was developed in the Ministry of Education in
1961, the General Music Supervisor position was created. Each district became independent with
its own Senior Music Supervisor as a director with a own staff and Music Supervisors. Each
Senior Music Supervisor became in charge of schools from Kindergarten to High School in their
own district. There are six Educational District Music Departments (EDMD) or sub departments
since they are under the General Music Supervision Department. They are the Capital EDMD,
al-Ahmadi EDMD, al-Jahra EDMD, Hawalli EDMD, al-Farwaniya EDMD and Mubarak EDMD
(see appendix A: figure 27).
In addition to this expansion, which was a development of the Ministry of Education
itself and was imposed on all subjects, the Music General Supervision Department (MGSD)
expanded in 1977. al-Mufarej founded the Technical Department for Music Education as a
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curriculum development department, and Gannam al-Deghan became its director.94 Gannam alDeghan is a well-known Kuwaiti music composer, as well as Kuwaiti folk rhythmic cycles and
music expert. His position as a director in this department contributed greatly to implementing
Kuwaiti music in the school curriculum.
Another department founded in the 1970s, as a response to the Arabic Music
Conference‟s recommendations, was the instrument making and maintenance department. This
department is responsible for making all folk instruments in addition to fixing all instruments
that belong to the Ministry of Education. The MGSD and al-Mufarej is also credited with
founding and monitoring the Center of Musical Studies that is a women‟s music institute. More
details are covered about this institute in Chapter 4.
Summary
The Kuwaiti educational system was developed as a centralized system, in which the
Educational Council and later the Ministry of Education, in its Supervision Departments and
districts Managers, controls the educational progress. The Kuwaiti government brought foreign
experts from Arab countries to implement and develop this centralized educational system,
which shaped the ministry to its system today. The supervision system was implemented in 1936,
and with the expansion of education in Kuwait, the government employed many foreign
supervisors in each school subject. With this expansion, the authorities realized how important it
was to unify the supervision responsibilities and tasks in a centralized system. The ministry soon
published handbooks and general standards for the Educational Supervision System, which were
revised and improved through the years. The Music Supervision Department was founded in
1952 when the Educational Council decided that it is acceptable as an activity in school. In the
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beginning, the Music Supervision Department came under the Technical Helper who report
directly to the Educational Council Manager. A few years later, in 1958, it was included in the
Educational Supervision with other classes in schools. In the 1960s and 1970s, the department
became more active and important in schools, and the music education curriculum started to
improve. Egyptian music supervisors founded the bases of the music education curriculum, and
later in the early 1970s, Abdul-Aziz al-Mufarej added Kuwaiti music to the curriculum, which
made the class more suitable for Kuwait schools.
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Chapter 4
THE BEGINNING AND DEVELOPMENT OF MUSIC IN KUWAIT SCHOOLS
Print resources and music educators expressed conflicting opinions as to the date when
music started in schools. However, a careful organization of each event in the examined sources
can lead us to find an accurate date of music education‟s inclusion in the school curriculum.
The first event documented was the arrival of the first Palestinian group of teachers who
came to Kuwait in 1936 and helped to prepare the environment for the inclusion of music in
schools. Muhammad al-Gharaballi, one of the Palestinian teachers, founded the scouting team
activities in the Mubarakeya School in 1937.
The scouting movement was known worldwide and was founded by the British military
General Robert Baden-Powell in 1907. Al-Gharaballi used the same principles, where students
and teachers from different schools gathered in camps and trips to enjoy their time and learn.
These scouting teams also participated in major ceremonies in the country that included
brass bands and drums. They also lead sports teams and physical exercises in schools. People
saw the music in these activities as a kind of military music, which is acceptable and was not
related to education.95 Figure 1 shows some of the Kuwaiti royal family children participating in
one of the first scouts camping in 1936.
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Figure 1. Some of the first Scouts in 1936.

Source: Image taken from Saleh Shehab96

The second event was the inclusion of anasheed and mahfothat (songs and poetry) class
in the school curriculum. According to al-Mufarej, as early as 1948, one teacher from Palestine
taught a compulsory class in elementary schools called anasheed and mahfothat. His name was
Tal‟at Abuljabeen. He was not a music teacher, but he went from school to school and taught
Arabic patriotic songs without music accompaniment, just using castanets to keep a steady beat.
In 1950, The Kuwaiti teacher and principal of al-Ahmadeya School Saleh Abdul-Malik was
teaching this class.97 A weekly class schedule for an elementary school from 1952 shows the
anasheed and mahfothat included as one class per week.98 However, the class was not included
in another weekly class schedule for an elementary school in Failaka Island in the same year.99
According to al-Mufarej, not all schools had this class at that time. Despite the fact that this was
not a music class, it reserved a spot in the school curriculum for the later easy integration of
music education class.
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The third event was the progress of music teams. In 1952, the Educational Council held a
ceremony for its employees in al-Shuwaikh high school. In this ceremony, a brass band played
music and students sang a song composed by the Egyptian music teacher and saxophone player
Mahmud Omar, who was employed by Abdul-Aziz Husain, the Educational Council manager.
Consequently, in the same year, school bands started to spread in schools all over the country.
Each school started to have its own music team and music ceremonies became a yearly
tradition.100 Music teams accompanied physical activities that were held between schools in the
school gathering playground.
After those three events, the educational council started to integrate music education in
the school curriculum as a replacement of the anasheed and mahfothat (songs and poetry) class.
However, the music curriculum was left for the music teacher to decide what to teach. It
continued this way until 1957/58. According to the music supervisor Abdul-Halim Ebshouty,
music became part of the school curriculum in 1958 when music class became available for all
students and the curriculum started to develop.101 Ebshouty‟s statement suggested that the
beginning of formal music education was in 1958 because the music education class replaced the
anasheed and mahfothat class.
Music Curriculum Development from 1952 to 1972
When the Educational Council decided to include music in Kuwaiti schools in 1952,
there was no music curriculum. It was left to the music teacher to decide what to teach. The
effect of the successful music performance, which was held in al-Shuwaikh High School, was
echoed in the inclusion of music in the school‟s curriculum. This inclusion was mainly to train
students how to perform music in order to participate in the school‟s events. It remained like this
100
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until 1958 when the Ministry of Education decided to hire a specialized Senior Music Supervisor
to develop the curriculum.
The History and Influence of Egyptian Music Education
In the period from 1952 to 1969, all Senior Music Supervisors in Kuwait were Egyptians;
and almost all, if not all, music teachers were Egyptians. In 1958, either Muhammad Abdul-Aziz
or Dr. Sharafeldeen implemented the first unified music curriculum in Kuwait schools. AlMufarej pointed out that this curriculum was duplicated from Egyptian public school‟s music
curriculum. The influence of Egyptian music education is so great that it is important to view its
origin and history.
Music education in Egypt‟s schools started in 1930, when Dr. Mahmud al-Hifni came
back from Germany and became the first Music Supervisor in the Ministry of Public Information
in Egypt.102 Dr. al-Hifni was almost singlehandedly responsible for the implementation of
institutional music education in Egypt, and ultimately was the original source of Kuwait‟s music
education curriculum in the 1950s.
al-Hifni (1896-1973) was sent to Berlin in 1920 by his father to study medicine. Two and
a half years later, he dropped out of medical school and enrolled in the Higher Institute for Music
in Berlin, where he specialized in flute performance and graduated in 1925. He received a
fellowship from the Egyptian authorities in 1928 and studied in Germany with the most
celebrated founders of the school of comparative musicology. During his graduate study, alHifni developed a close relationship with Egyptian King Fu‟ad I. al-Hifni also was praised as the
first Egyptian to receive a PhD in music, and as the leading Egyptian music scholar of his time.
Upon his return to Egypt in 1930, he alerted the Ministry of Public Information about the
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importance of music education and he was the driving force behind the establishment of music
education in the public schools.103
According to Thomas, although al-Hifni did not receive specific training in music
education, he was highly influenced by German models when developing the public school‟s
curriculum. A syllabus for music education in primary school developed in the 1930s included
singing, tonic sol-fa according to the Curwen method, Aimé Paris notation of rhythmic method,
rhythm band with percussion instruments, appreciation, improvisation, and music games. In
addition, Egyptian teacher-training institutions based their curriculum on European music
pedagogy. They used the most recent methods from Europe and North America through
employing western teachers and inviting guest speakers. With this system, the teacher training
institution integrated solfege, vocalizing, ear training, and Dalcroze Eurhythmics in the
curriculum.104
The syllabus document that was reviewed by Thomas shows Curwen‟s movable do
system, but that was not the only system used. The well-known Egyptian musician Muhammad
Abdul-Wahhab stated in an interview concerning Arabic music conference in 1932 that music in
public school is a failure because it lacks the needed curriculum unification.105 Each music
teacher was teaching the way he prefers, therefore, many formal Western methods were used in
addition to the informal methods. Later they added Arabic and Egyptian anasheed (songs).
While music education was presented in Egypt public schools in the 1930s, the curriculum and
teaching methods were limited in schools because of the shortage of qualified music teachers.
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Arabic Music Conferences
Before discussing the curriculum development in Kuwait, it is important to review the
most significant events that shaped Arabic music in general and music education in Egypt and
Kuwait in particular. From the beginning of the 1930s until 1969, three Arabic music
conferences were held in different countries. Those conferences helped educators to shape
Kuwait music education.
In 1932, the first Arabic music conference was held in Cairo. Many musicians and
educators known worldwide were invited in addition to famous composers of Arabic music, folk
music singers, and music instrument makers. About twelve countries were invited and Kuwait
was one of them.106 Unfortunately, there is no resource available that shows who represented
Kuwait in that important conference. The person responsible for preparing this event was
Muhammad al-Hifni, the same person credited for implementing music education in Egyptian
schools. He was also credited with the foundation of the Music in Theater Institute in Egypt,
publishing fifty books in the music research field, and publishing the first music magazine.107
He organized this conference to modernize, record, and move forward with Arabic music in
terms of music notation, instruments, and teaching.
The conference had seven committees and continued for two weeks. The first committee
was the general issues committee. It discussed general issues regarding music and the best way
to develop Arabic music in a way that preserves its identity. The second committee was
responsible for collecting, preserving, analyzing and comparing Arabic modes, rhythms, and
compositions throughout the Arabic countries. Although it did not collect all folk music in
Arabic countries, it did influenced countries to do the same. The third committee was for music
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scales and experimented with the best way to notate Arabic maqamat (modes) using western
music notation. This committee made a significant contribution because its recommendations
formed the modern Arabic music notation system using western music notation. The fourth
committee reviewed and collected Egyptian folk instruments and looked for western instruments
that have the ability to perform Arabic music. The fifth was the phonograph committee, which as
its name implies was responsible for recording and preserving folk music. Like the second
committee, it alerted other countries to preserve and record their folk music. The sixth committee
was for Arabic music history and manuscripts. They dealt with documenting and translating to
other languages the old music theory manuscripts left by pharaohs and Islamic civilization
scholars. While other committees‟ recommendations were influential, this committee was a
complete failure. Even though there are books available about Arabic music history, they were
left on the shelves of old libraries with no access for the public until today.
The Seventh committee was the music teaching committee. This committee discussed
music education in schools and teacher training institutes. Thirteen foreign music educators
dominated it and only four Egyptian music educators participated including al-Hifni and the
Egyptian Minister of Public Information. The outcome of this committee discussion was the
most successful in this conference.108 The committee recommended for all children to receive
instruction in music as part of the primary education. This recommendation was a major
contribution for spreading music education in Arab countries. Other recommendations
like improving musical taste in the public and introducing music in every home were not as
effective.

108

Fektor Sahhab, Ebd., 58-60.

39

They also recommended establishing teacher-training institutes for music. What made
this recommendation significant is that they stressed to start first with women teacher training
institutes. The committee sought to change a predominant concept that women who made their
living from music were suspected of unaccepted activities by the society, including drinking,
drug use, dancing and even prostitution.109 Therefore, if women were assigned the job of
teaching music to children in school, then that will change the societal perception and raise the
level of musical taste in general. The committee recommended publishing new books as teaching
materials and applying western scientific teaching methods. Their discussion also included
subjects in the music class such as music creativity, music notation, music instruments and music
teams.
The second Arabic music conference was held in Bagdad in 1964. There was no Kuwaiti
representation, perhaps due to political problems. The third conference was in Morocco in 1969.
Kuwait was represented by three people, Ahmad Baqer, the person who founded the Higher
Institute of Musical Arts in the 1970s; Abdul-Aziz al-Mufarej, the Senior Music Supervisor in
Kuwait at that time, and Safwat Kamal, an Egyptian Music Supervisor in Kuwait.
The sponsors of this conference were thinking with a broad vision, which can be seen in
the recommendation to unify the music curriculum in schools for all Arab countries, to make it
easier to properly train Arab music teachers who teach abroad. Other recommendations included
making music teaching as important as the Arabic language teaching; printing supplemental
books as teaching materials. Helping music teachers morally and financially, and presenting
teaching sessions, workshops and courses for them. They recommended opening a conservatory
to teach children music, and to include students with disabilities in music making. The last
recommendation was to open a department specialized in making and fixing music instruments.
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Many of the recommendations included in the first and third Arabic conferences were
applied in Kuwait music education. While some recommendations were ignored and some were
not realistically planned, others were thoughtful and beneficial for the music education
development in Arab countries. More details of each recommendation employed in Kuwait
music education will be discussed in this chapter.
The Music Curriculum in Kuwait
There is about a twenty-eight year gap between the beginning of music education in
Egypt in the early 1930s and the unification of the music education curriculum in Kuwait schools
in 1958. Like Egypt, Kuwait‟s music curriculum started ununified. A lot of curriculum
development had been going on in Egypt through this time. The fixed do system became the
preferred choice in Egypt when the curriculum was unified in public school. As for Kuwait, the
fixed do was the choice of the Egyptian Senior Music Supervisors when they unified the music
curriculum in Kuwait schools.
Three things reveal what kind of unified music curriculum developed in 1958 in Kuwait.
First, the discussion by Thomas showed that music education in Egypt was derived from western
music education. Second, Muhammad Abdul-Wahhab mentioned a diversity of teaching methods
in Egypt in the 1930s. Third, al-Mufarej said that the unified curriculum in 1958 was duplicated
from the Egyptian music curriculum. As a result, one can conclude that the music curriculum in
Kuwait in 1958 included Western music notation, theory and sight singing based on the
major/minor scales, with Arabic and Egyptian patriotic and educational anasheed (songs), which
are also composed in a western major/minor scales to be playable on the piano. A modified
western music notation brought by the Egyptian teachers was used to notate and perform Arabic
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music modes. Figure 2 shows an example of the use of western notation on Arabic maqam.110
The Maqam Rast is notated in a western staff. The marks before E and B are quartertones.
Figure 2. Maqam Rast written in a modified western notation

This kind of music notation and reading is not presented in Kindergarten, elementary or
middle school music curriculums. It is only used in middle school and high schools extra music
activities as well as the high school elective music class when it was presented later in the 1980s.
The instruments used from the beginning of music education in Kuwait were Orff
instruments, mandolin, accordion, piano, violin, qanoon, aud, Kuwaiti folk drums and tablas and
later the keyboard was added. The music supervisors used teaching models to train music
teachers. The teachers decided what method they would use based on their music institution
training. The result was that teachers used portions of Orff, Kodaly, Dalcroze, and informal
teaching methods they had learned on their own or by mimicking other teachers or supervisors.
This curriculum continued for almost fourteen years without any inclusion of Kuwaiti
indigenous music. Kuwaiti music teachers in particular started to include some Kuwaiti folk
songs and plays in addition to basic Kuwaiti rhythms before the actual inclusion by the Ministry
of Education. Music teachers did not discuss this issue earlier because most of them were
Egyptians who knew little about Kuwaiti folk music. This issue was brought up by the Kuwaiti
music teachers who graduated from the teachers‟ institutes opened in the late 1960s.
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Some comments can be traced as early as 1971. In an interview with a Kuwaiti music
teacher Huda Benjamin, she suggested that the ministry should include folk music and plays. She
also mentioned using some folk music in her teaching.111 In 1972, two reports by the Kuwaiti
Artists Association (KAA) requested to include folk music and some music teachers who were
members of KAA offered their help in preparing Kuwaiti folk music to be included in the
curriculum.112 At the end of the same year, another group of Kuwaiti music teachers requested to
include more folk music in the curriculum. From these facts, one can say that the Music
Supervision Department started to include some folk music starting 1972.113 Another issue that
was brought to the discussion was the absence of Kuwaiti anasheed (songs). In the early 1970s,
al-Mufarej assigned Kuwaiti music supervisors to compose songs with Kuwaiti rhythms, and to
change the language of songs that had Egyptian lyrics to Kuwaiti or Arabic lyrics.114
In an article from October 1971, an Egyptian Music Supervisor in Kuwait, Abdul-Halim
Ebshouty, mentions that the number of music teachers reached 436. In addition, he explained the
curriculum in Kindergarten, “music class in Kindergarten is basic where students learn how to
read music and play it on basic music instruments such as the xylophone, and rhythmic
instruments such as cymbals, triangle, gong, maracas, tambourine, and hand drums. They also
learn the anasheed and music plays”. Ebshouty also discussed the primary and secondary schools
curriculum in 1971, which was sequential in its difficulty. Students sing the assigned anasheed
and study music theory to teach them to read and write music, and to understand, analyze and
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appreciate music. In addition, he mentioned the instruments that were available for students to
practice on in the school music activities time. These instruments were the xylophone, accordion,
piano, mandolin, and aud. As for High School, there were only music teams‟ activities for
students who want to participate.115
Music Education from 1972 to 1990
The development in the curriculum continued at a fast pace especially in the 1970s and
1980s in terms of implementing Kuwaiti folk music in addition to composing Kuwaiti anasheed
(songs) and educational songs. The MGSD followed the recommendation of the Arabic Music
Conferences. In 1977, al-Mufarej founded the Technical Department for Music Education and its
Director Gannam al-Deghan was credited with composing and preparing many Kuwaiti folk
songs. He led all the curriculum development committees that are related to Kuwaiti folk
music.116 This department added to the curriculum Kuwaiti rhythmic cycles, and categorized
their difficulties and uses for each school level. In addition, the department notated folk plays
that were well known in the society for generations and included them for kindergarten and
elementary levels with piano accompaniment.
As for the anasheed, in the late 1970s and early 1980s, al-Mufarej himself and other
music Supervisors composed many anasheed with Kuwaiti rhythms and dialect. They followed
the same forms as the Egyptian anasheed to compose the Kuwaiti versions. They are usually in
song form and occasionally ABA form. Table 1 shows some of the teachers credited with
developing the curriculum. This development continued until the late 1980s.
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Table 1. Some of the first teachers credited with developing the Music Education Curriculum
Teachers who added Kuwaiti music to the
Position
Nationality
curriculum
Abdul-Aziz al-Mufarej
General Music Supervisor
Kuwaiti
Gannam al-Deghan
Technical Department Director
Kuwaiti
Muhammad al-Haddad
Supervisor
Kuwaiti
Ahmad al-Ghetami
Supervisor
Kuwaiti
Shereefa al-Hadba
Supervisor
Kuwaiti
Saleema Bokannan
Supervisor
Kuwaiti
Marzoog el Marzoog
Supervisor
Kuwaiti
Fat‟heyya al-Hawwa
Supervisor
Kuwaiti
Asem Ebrahim al-Tabbakh
Supervisor
Egyptian
Sa‟ad al-Sharbeeni
Supervisor
Egyptian
Ali Kamal Muharram
Supervisor
Egyptian
Abdul-Ra‟of Esma‟el
Supervisor
Egyptian
Fo‟ad Ahmad Ali
Supervisor
Egyptian
Abdul-Halim Ebshouty
Supervisor
Egyptian
Ehsan Shafeeq
Supervisor
Egyptian
Note: The names in the table are associated with the developments of the music curriculum in the
1970s and 1980s.

In 1979, the Ministry of Education created the course system in high schools, which is
two semesters per year. In this new system, Music Education became an optional class available
for students who want to learn music. Previously, there was no music education class or
curriculum at the high school level and the only music available was music activities. This
inclusion was a significant development for high school music. The MGSD developed the
curriculum for this class in 1977, before the actual application of this new system, where
students study music every day five days a week. Instead of teaching students the anasheed, this
class was performance based. Students learned Arabic and western music theory and music
appreciation one hour per week for each. The class provided solo performances as well as bands,
teaching both Arabic and western classical music three hours per week. It allowed students who
would like to continue to learn music to register for five semesters, which is two-and-a-half years
of extensive music learning in the instrument of the student‟s interest.117 High school music
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education class became very successful and highly developed. Many music teachers in Kuwait
today started learning music seriously in these high school optional classes. This class continued
successfully in the 1980s through the 1990s, until the Ministry of Education changed the school
system again to a unified system in 2005 and the music class became one and a half hours once a
week.
In an interview with the current General Music Supervisor Muhammad al-Haddad, he
stated that the “late 1970s and 1980s were the golden age for the development of music
education in Kuwait schools.”118 The reason behind that is a stabilized government at this time
and the new founding of the Ministry of Education (just 10 to 15 years since it was founded in
1962) helped to establish short term and long term plans for the development of education in
general, and music education in particular. In a centralized system like the one in Kuwait, when
the government plans everything carefully, it provides an effective result. Larson119 discussed
centralization benefits. “Centralization encourages better management, ensures responsiveness
and reform…decreases competition, allows for the system to be represented with one voice, and
provides for more economy and efficiency.” In addition, Karakelle120 adds to this that
centralization improves the quality of education through a fixed curriculum.
The Impact of the Iraqi Invasion
In August 1990, Iraq invaded Kuwait and all educational facilities either became Iraqi
military barracks and headquarters or were stolen. The result was the same, a complete
destruction of these facilities. The invasion lasted for seven months until Feb 25, 1991. There
were official visits from Educational Experts sent by the United Nations to inspect the
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destruction done to these educational facilities. In a brief summary of these reports, it can be seen
how bad the situation was for public education after the Iraqi invasion. In an inspection report by
Prof. J. Beynon in March 1991 about public Education Facilities in Kuwait, he explained in
detail how the Iraqi military used schools as bases and barracks. Prof. Boynon visited thirteen
schools and reported that the educational tools, school furniture and archives were stolen or
destroyed. The same situation happened in Kuwait universities and institutes. Another report by
Muhammad Aman, a professor in Information Studies at the University of Wisconsin,
Milwaukee, showed the destruction and stealing of all educational facilities in Kuwait by the
Iraqi military. There are four more reports that all agree with the destruction done by the Iraqi
military.121 al-Haddad, the current General Music Supervisor, stated that the impact of the
invasion on the MGSD was catastrophic. The building became a military base for the Iraqi army,
and everything including records, archives, and music instruments were gone.122
Music Education after 1990
After Kuwait Liberation, the Ministry of Education started over with a well-planned short
term and long-term plan, which is one of the benefits of centralized education. In a relatively
short time, the Ministry of Education rebuilt schools and institution facilities. In an interview
with al-Haddad, he said that rebuilding all Kuwaiti schools took time, but in a few years‟ music
performance in high schools became much stronger than before. From 1990 to 2000, MGSD
improved the curriculum in high school as well as the other educational levels. However, from
2000 to 2005, a serious disagreement between the government and the parliament, which
resulted in many changes in all ministries including the Ministry of Education, stopped all kinds
of long-term development plans. In addition, al-Mufarej, the Music General Supervisor, who was
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in the presidency of the MGSD for more than thirty years, retired in 2001. That created another
factor for more disagreements inside the department itself. The outcome of these changes
affected the development process negatively, which is one of the weaknesses of centralized
education. al-Getami, the newly assigned General Music Supervisor after al-Mufarej, had to deal
with both government policy changes and inner problems related to the changes within the
department positions, and the result was a problematic five-year period.123
In 2005, al-Haddad became the General Music Supervisor and things got more stable in
the government as well as the MGSD. As a result, the development process in the department
was reinstated. In addition, according to al-Hadad, the government spent heavily on education
with an open budget and stabilized centralized system, as al-Hadad described it “we are back to
the golden age right now”.124
The most significant problem that resulted from five years of instability in the centralized
system was the difference in music education curriculum between districts, so the first thing the
MGSD did was to diagnose the curriculum, and assign teams of supervisors to follow and correct
these problems in each district. In addition, the MGSD started to develop the elementary and
high school music education curriculum in 2006/07 followed by the middle school curriculum in
2008. In the same year, the department worked on developing the kindergarten curriculum.
These changes included rewriting textbooks for all levels, changing the accompaniments for
many songs in the curriculum, changing some inappropriate lyrics and dropping some songs
from the curriculum. Also a new area, creativity, was added to the curriculum. For example,
students started to perform their own composed music. It is not that creativity was not included
in the curriculum before, but it is more strongly emphasized in the revised curriculum. Moreover,
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the department included research in the music curriculum; students now prepare to discuss
subjects related to music in class. Theory classes also became part of the performance class.125
These revisions of the curriculum followed the Ministry of Education plans for changing schools
to the new unified system. Although music became two classes per week for a while, the
Ministry of Education changed that in a few months to one class per week due to political
pressures that will be discussed in chapter five.
In the previous years, there was a problem with the budget because it was too little for the
ambitious development plans of the MGSD. In recent past years, the Minister of Education
provided the MGSD with an open budget to finance its critical projects such as the all student
orchestras.
Since the beginning of music education in Kuwait, there was an emphasis in the
development of the curriculum on composing play melodies, arranging folk plays, composing
anasheed, and writing down Kuwaiti folk rhythmic cycles and arranging them appropriately for
each level. Today, there are many anasheed and other educational music available at all levels.
In a review of the elementary level, grades one to five, one sees that it is a fixed
curriculum where everything is planned in advance in order to unify the curriculum in the whole
country. There are thirty-one solfege exercises that include world music and Kuwaiti music.
These exercises are also used in the performance part of the curriculum. The songs and anasheed
section includes forty-one pieces, and teachers can choose one of two pieces to teach in each
month, arranged in terms of its difficulty for each level. As for folk and educational plays, there
are thirty of them in all five grades and many of them are used interchangeably between the
elementary grades. The voice training section has thirty-five exercises in a separate exercise
book, and teachers have to teach one voice exercise each month. In the music appreciation
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section, there are many classical, Arabic and Kuwaiti music examples. In addition, there are
activities where students compose music phrases themselves. In the theory section, or to be more
precise the rhythmic part of the theory section, students learn gradually in terms of difficulty
from the first to fifth grade. The teaching materials used are much like the ones used in the
Kodaly method. The example in Figure 3 shows the teaching materials used to teach rhythms in
the second grade.126
Figure 3. Presentation of rhythms in the second grade

.

Although there is no particular western teaching method applied in Kuwait music
education, the MGSD published handbooks for teachers that demonstrate in detail how to teach
each section of the curriculum. These handbooks were written by Egyptian Music Supervisors
and they were reviewed and revised through the years. They contain fragments of different
western teaching methods such as Kodaly, Orff and Dalcroze. Figure 3. above show the
presentation of these rhythmic values in the same order and level that they are presented in the
Kodaly method. In addition to the teaching handbooks, the Ministry of Education published
manuals of how to use folk music instruments as well as the latest keyboard instruments brought
by the MGSD to Kuwait public schools.
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Problems still need to be solved
One of the most successful and thoroughly well prepared music curricula by the MGSD
is at the kindergarten level. However, in a recent interview with al-Mufarej127 and other
Kindergarten music teachers, they all mention that there are not enough songs in Kindergarten.
The reason of this shortage of songs is that the whole Kindergarten program is based on music.
As a result, all teachers in the kindergarten look for the music teacher‟s help when they are
teaching any subject. For example, when a teacher wants to teach about the family, they ask the
music teacher to compose music for the lyrics, or even compose the music and lyrics. The
MGSD could not provide enough music for kindergarten, and left the music teacher alone to
“improvise” the music as al-Mufarej suggested.
In another interview with the current General Music Supervisor al-Haddad, he stated that
the music curriculum in kindergarten is fine and well prepared and they are always working
cooperatively with the kindergarten Supervision Department to improve the curriculum.128
Likely, he meant the music class curriculum, which is thoughtfully prepared. The solution is easy
because the MGSD provided melodies and songbooks for other levels. It will not take a huge
effort to prepare melody books for kindergarten in which music teachers just need to write the
lyrics.
Comparison of the current Kuwait and Egypt music education curricula in public schools
It is almost sixty years since music education started in Kuwait public schools in 1952.
The MGSD has continually revised and added to the curriculum since then. Nevertheless, there
are still many similarities with Egypt‟s music curriculum. Egyptian music Supervisors are the
ones credited for developing most of the curriculum until the present day. By comparing the
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most recent sixth grade curricula from Egypt and Kuwait, there are still many similarities. Table
2 shows the general areas in the curriculum, which are the same in Kuwait and Egypt.
Table 2. Comparison between Kuwait and Egypt curriculums general areas in six grades
Kuwait
Egypt
Music research (History of musicians and Music Appreciation)
Music Appreciation
Creativity (Solfege – theory – singing – performance)
Solfege and Theory
Kuwaiti Folk songs and rhythmic cycles
Eurhythmics
Creativity
Voice training
Performance

In December 2010, Kuwait MGSD did a major revision of the curricula for all levels.
Music research and music appreciation became one part of the curriculum. Music research in the
curriculum assigns students to do internet research using specified webpages about a particular
musician. The curriculum includes several Kuwaiti folk musicians, Arab (Egyptian) musicians
and western classical music composers. The Egyptian music curriculum does not have this
research part, although music teachers do teach about Egyptians and classical music composers.
As for music appreciation, both Kuwaiti and Egyptian students listen to and analyze classical or
Arabic music. In other subjects such as solfege, theory, rhythmic movements, voice training,
performance and creativity, both Kuwaiti and Egyptian curricula include them and teach them in
the same manner. These parts of the curriculum are based on western music theory and practice.
The only difference is that the Kuwaiti sixth grade music curriculum includes them all under
creativity. On the other hand, the Egyptian curriculum has the creativity part on its own.
The major difference between the sixth grade Kuwaiti and Egyptian music curricula is
that there is a whole section in the Kuwaiti music curriculum dedicated to Kuwaiti folk music
and rhythmic cycles. Egyptian music is included under the voice training part with other voice
exercises in the Egyptian curriculum. It is not as strongly emphasized as Kuwaiti folk music in
the Kuwaiti music curriculum.
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Summary
It has been almost sixty years since music education started in Kuwait schools in 1952
as an activity followed by an actual class in the school curriculum in 1958. Based on their own
music education backgrounds in Egypt, Egyptian teachers implemented western music notation
and Arabic music theory and notation in the curriculum. In addition, they implemented Arabic
and Egyptian anasheed, which later held a major part in the music education curriculum. When
al-Mufarej became the music Senior Supervisor in 1970, he started implementing Kuwaiti music
in the curriculum.
Between 1972 and 1990 was the golden age of music education development in
schools. All parts of a highly advanced music curriculum were developed and music Supervisors
were assigned to compose music for the curriculum. Many of the third Arabic Music Conference
recommendations were pursued seriously and enthusiastically by the MGSD. The result was a
good amount of anasheed, songs, plays, and folk music with rhythmic cycles composed in the
seventies and eighties.
Although the Iraqi invasion in 1990 was devastating for the MGSD, the same music
staff that developed the curriculum in the 1980s was able to reconstruct the new curriculum. In a
matter of a few years, they improved the curriculum and made it better than before. Between
2005 and 2007, there was a revision of the music curriculum in all levels. The most recent
revision was in December 2010 to follow the changes in the school system, and adding creativity
and music research to the curriculum.
Egyptian music teachers and supervisors contributed greatly in shaping the school
music curriculum to become what it is today. Even today, there is evidence of the similarities
between Egypt and Kuwait music curricula. Because of the good budget provided by the
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Ministry of Education, Kuwaiti music classrooms in schools have as many music instruments
and teaching tools as needed. That makes it one of the most advanced Arabic countries in
teaching music education in public schools.
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Chapter 5
MUSIC ACTIVITIES IN THE MINISTRY OF EDUCATION
The first form of music teaching in Kuwait was based on music activities, which made
the implementation of music education in schools possible. It was not an easy job because any
kind of music teaching in schools was against the past traditions in the society. Muhammad alGharaballi, one of the Palestinian teachers, founded the scouting team activities in the
Mubarakeya School in 1937, which included a brass band and drums as an entertainment group
in the scouting camps. Following that was the first music activity event for the public, held in the
school‟s sport festival ceremony. At this event, the Mubarakeya School students marched, led by
brass band and drums to al-Qibly playground. Pictured in figure 4 from the right are the young
al-Mufarej, Mahmud Omar the first music Senior Supervisor in Kuwait, the Educational Council
president in the middle, and the father of artists Muhammad Hassan Saleh in a scouting camp
1936.
Figure 4. One of the first Scouting camps in 1936.
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Later brass bands started to participate in national ceremonies such as greeting the
Kuwaiti Prince in the Eid event, an Islamic Holiday, before and after praying time. Although
there were many voices against music teaching in the society at that time, people saw this kind of
music activity as military music. In the eyes of the society, these music activities had nothing to
do with education in schools and they were acceptable.129
Music Activities in the School Curriculum
In November 1953, school bands participated in the Educational Council employees‟
ceremony held in Shuwaikh High School. The student bands performed a song composed by
Mahmoud Omar (later became the first music Senior Supervisor). This performance was so
successful that in the same year, the Educational Council decided to include music as an extracurricular activity in all schools.130 Abdul-Aziz Husain, the newly assigned Educational Council
Manager in 1952 had prepared for this event for several months before the actual performance
date. Therefore, it is appropriate to say that Abdul-Aziz Husain made music activities more
acceptable in schools as a practice outside the curriculum in 1952. Students started to practice
and their music was broadcasted from the school‟s broadcasting room131
Even after the actual inclusion of music education class in the school curriculum in 1958,
music activities flourished as a non-curricular activity, and in 1973, the Supervision department
arranged a competition for music teams in which they started to compete for prizes every year.132
This competition became a tradition in all school levels.
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It is important to acknowledge that what started in music activities as a brass instruments
band did not continue the same way. It was by chance that Mahmud Omar, the first person that
trained and supervised students, was a saxophone teacher who knew how to play and teach brass
instruments. Therefore, the first band that performed was a brass band. Later in the late 1950s,
when the Educational Council employed specialized Egyptian Music Supervisors, instruments
such as the xylophone, accordion, keyboard, melodica, violin, qanoon and aud in addition to the
percussion became the main instruments used in students‟ performances, and continued to be
dominant until the present. Figure 5 shows a typical instrument set for an elementary school
music team.
Figure 5. Girls elementary music band

In the early 1970s, music activities became quite popular in Kuwait for all boys‟ and
girls‟ school levels. School levels from K-12 competed but other than kindergarten, all
educational level bands were gender segregated following the Ministry of Education system.
Figure 6 shows some of the winning teams from kindergarten and elementary school.
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Figure 6. Some of the elementary and kindergarten winning teams

The winning teams from kindergarten to high school performed in a final performance
and the Ministry of Information started to record them in 1973,133 until it became a TV program
in the same year called Tum Tak wal-Atfal (Tum Tak and the Children).134 This program
recorded and broadcasted student performances on TV for 30 minutes every day through the
middle of the 1980s.135 The program served two purposes, first it was very educational and
rewarding for students to perform on TV, a big thing at the time. Second, the program exposed
people that watched it to all kinds of educational music played by their own children. The
broadcasts stopped due to the Iraqi invasion in 1989 and never resumed.
Music Choice
In an interview with al-Mufarej, he explained how teachers choose their repertoire. From
the late 1950s until the mid-1970s, music teachers had to pick two pieces by themselves and
teach them to the children. According to al-Mufarej,136 there were some un-educational
selections of repertoire like choosing songs with inappropriate words or songs not related to
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music education in Kuwait. In the late 1970s, the MGSD changed that system and made each
Music Supervisor choose one piece for the schools they were assigned to supervise, and each
schoolteacher picked a second piece. The chosen repertoire could be Kuwaiti, Arabic or western
as long as it followed the roles that it should be within the educational, traditional, and moral
environment. al-Haddad137 commented that this system created a positive environment where
teachers started to research to improve their students‟ performances and present something
unique from other schools. In 2000, the MGSD reduced the pieces to one selection chosen by the
music teacher following the Ministry of Education curricula revisions.
As for high schools, music activities started in the 1950s with the other school levels.
However, high schools did not have music class, so the music activity continued because music
teachers from any close middle school would go and teach in high school twice a week. The
MGSD evaluated the shortage of teachers and concluded that this did not work well, so it
stopped all kinds of music activities in high school in the early 1980s. However, at the same
time, the Ministry of Education presented the semester system in schools with optional music
class in which students could study music every day, five days a week.138 This class was
performance based and the final performances that took place at the end of each semester
became a successful replacement for music activities in high school. Although this system
changed, and the music class became one class a week in high school, many alternatives make
music learning available for students.
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Summer Centers and Tourism Activities
In the 1930s and 1940s there was a problem that children did not have a place to spend
their time productively. These were the transitional years from poverty to a better lifestyle for
Kuwaitis because of the oil discovery. In addition, it was not usual for people to travel for
vacations and the hot weather prevented them from being active outdoors, so students had
nothing to do in summer when schools were closed. This problem was repeated every year, until
a schoolteacher named Easa al-Hamad, a physical exercise teacher, came up with a solution and
asked the Educational Council in April 1952 to use the Mubarakeya School as a summer center
for students.139 The Educational Council accepted and opened the center under three rules. First,
the Council was to set the programs to be taught and supervise them. Second, schools will be the
location of these summer centers. Third, the programs should include physical exercises, library
visits, seminars and conferences, plays in theaters, prepare for official celebrations, camps and
trips, and publish a magazine. The Council appointed Suleiman al-Uthman to supervise this
summer center and supplied the center with books and physical exercise equipment. In 1952,
about one hundred students applied to the center, most of them Mubarakeya High School
students. The Educational Council decided to open other summer centers because of the success
of this summer center in 1952 and in the following years, the center‟s activities expanded.
In 1953, other centers opened in the country for boys and girls and the Council assigned
Hamad al-Rujaib to manage these centers with other teachers helping him. However, there was a
shortage of teachers at that time because many qualified teachers travel in summer to their
countries, which made the Council close the centers and open only two in 1961.
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In the same year, the Ministry of Education was founded as a replacement of the old
Educational Council and with that came an increase in the schools, teachers, and employees.140
Summer centers came under the supervision of School Activities Department with two centers,
one for boys and one for girls. Two thousand students were registered in these two centers. After
sixteen years, in 1977, there were thirty-five centers, eleven for girls and twenty-four for boys.
The number of students registered in this year was 24,474. The centers‟ activities included
physical exercise, theater, music, design, arts, electronics and electricity, science, journalism,
radio and TV.141 The School Activities Department was in charge of all centers, but they
cooperated with all Supervision Departments to get teachers and supervise each activity with
specialized personnel.
An article from Alam al-Fan has an interview with the Manager of the School Activities
Department in 1977. He explained that theater and music were the most popular activities for
students. For theater, there were two compulsory plays, one for the boys‟ centers entitled
Endama Nokhather al-Remal (When We Make Sands Green). The second was for girls‟ centers
entitled Shate’e al-Aja’ez (The Elders Shore). There are also optional plays written by the
students and judged in committees for prizes.142 Figure 7 show student plays in summer center
theaters. The boys‟ plays in this figure presents a desert folk dance accompanied by folk music;
while the girls play presents a foreign dance with foreign costumes and music. Music for these
plays was composed by music teachers and they coordinate with the physical exercise teachers
for the dance training.143
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Figure 7. Students play in summer centers 1977.

Music activities were in the form of music in theater as well as student choirs and
instrumental music performances. The same school music teacher trained students in these
centers, and they competed for final prizes like school music activities. 144 It was an opportunity
to discover and nurture musically gifted children. Moreover, the centers presented opportunities
for youngsters to spend their time in summer.145 Figure 8 shows students performing in the
summer centers‟ final ceremony in front of an audience in the 1970s.
Figure 8. Students performing in the closing ceremony of the summer centers in the 1970s.
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The winners in this competition performed in shows open to the public and attended by
government officials.146 The Ministry of Education recruited children for these centers by
making advertisements on TV stations, in newspapers and cinema theaters. Additionally, in 1977
Kuwait‟s main TV station manager mentioned that summer centers activities were recorded and
broadcasted in a TV program (like Tum Tak and Children).147 Students performed western and
Arabic music, but the most famous repertoire was Kuwaiti folk songs. Figure 9 show students
performing folk music in a 1977 summer center using aud, qanoon, violin and small folk drum
called murwas.
Figure 9. High school students perform in a summer center in 1977.

In 1964, the Ministry of Information hired Mr. Saleh Shehab as a manager in the Tourism
Department. He founded tourism activities where he invited artists from around the world to
perform music and dance in theaters. Embassies in Kuwait were invited to participate with folk
music and dance shows.148 Although the Ministry of Education was not a part of arranging these
activities, a selection from summer activities winning teams performed on stages for these
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tourism activities.149 In addition, it was an important educational experience for the public to see
different kinds of folk and world music in Kuwaiti theaters. Unfortunately, The Ministry of
Information stopped tourism activities after few years and closed the tourism department.
Music activities in summer centers remained under the supervision of the MGSD and
Ministry of Education organized them.150 Summer centers‟ popularity diminished in the 1990s
and participants were not as numerous as in the sixties and seventies. According to al-Haddad,
student attendance became too low in the 1990s and the MGSD assigned only one Music
Supervisor to supervise the centers in all Kuwait districts. Ultimately, summer centers had the
same fate as tourism activities and the Ministry of Education decided to close all summer centers
permanently.151
Evening Classes
In 2001, in particular, after the 9/11 terrorists attacks in the United States, there was an
order from the Kuwait Prince to the government to take care of the youth. The Ministry of
Education opened evening centers as one of the government‟s plans following the Prince‟s
request. Evening centers have all school classes and activities including theater, libraries and
music. According to al-Haddad, music activity is the most well attended in these evening centers,
yet, the overall attendance is low. There are fourteen centers for boys and fourteen for girls
distributed in all Kuwait districts. These centers open at spring break and in summer. Like the
summer centers, evening centers are supervised by the School Activities Management
Department, which is the same School Activities Department that supervised summer centers but
under a new name. This department followed exactly the old summer centers regulations. It
cooperates with other supervision departments for the appropriate supervision in each class or
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activity. As for music, al-Haddad explained that students train for music performances, and in
the end, they make music shows open for the students‟ parents with attendance from the
authorities. In fact, the shows are open for the public, but there are no advertisements or TV
recording like the old summer center shows. According to al-Haddad the Ministry of Information
is always cooperative to record these events, but the theater is too small for the shows to be open
for the public, and advertising needs extra money, which is not available for evening centers. In
addition, the main reason behind these evening centers is just to fill the youth‟s time in a positive
educational environment.
School Theater and Music Activities
Before the inclusion of music in schools, School Theater flourished in the 1930s. With
the arrival of the Palestinian group of teachers, they started to develop a modern school
curriculum and include celebration ceremonies, physical exercise festivals, and founded the
scouting teams. In 1938, just two years after the foundation of formal education, the first play
was presented at the Mubarakeya School. The name of the play was Islam Omar bin al-Khattab
(Omar Bin al-Khattab Conversion to Islam). The Palestinian teacher Muhammad Mahmud
Najem was credited with writing and directing this play. Although there was no record of music
in this play, in the later years, music became one of the most important elements in School
Theater. Figure 10 shows a picture of two Palestinian teachers wearing costumes especially made
for this play.
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Figure 10. Palestinian teachers Najem and al-Gharaballi

Thanks to the Palestinian teachers, one of their students, Hamad al-Rujaib (1922-1998),
studied theatre in Egypt and became one of the first Kuwaiti pioneers that enthusiastically
supported theatre and music. All music educators interviewed for this dissertation credited the
artist al-Rujaib as a pioneer who supported all arts movements in Kuwait. al-Rujaib became the
Manager of the School Activities Management Department (SAMD) to manage summer centers.
As its name implies, the department was originally founded by the Ministry of Education to
supervise in-school activities with the cooperation of each specialized supervision department.
al-Rujain was in charge of school theatre activities from 1951 until he became Kuwait
ambassador in Egypt in 1966. Although he was away, he remained active, supporting Kuwaiti
musicians, composing music and writing plays.152
According to al-Haddad,153 SAMD had a sub department called the School Theater
Department that worked cooperatively with MGSD since the beginning of both activities in
Kuwait schools. Music teachers in schools unofficially monitored the theater even though it was
not their job. The musical plays flourished in the 1960s through the 1980s.
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al-Haddad explained that in the present day, there is more cooperation between SAMD
and MGSD. At the beginning of each school year, SAMD receives the school music activities
schedules so they can arrange their own schedule around it. The cooperation between the
departments is in all educational levels from Kindergarten to high school.
Student Orchestras Project
In 2007/2008, the MGSD started the Student Orchestras Project. It is a significant project
for all school levels because students only learned music on the keyboard, xylophone, accordion
and percussion from grade one to eight. Even high schools only had the piano, violins and folk
instruments. The project exposed students to the complete set of western orchestra music
instruments. According to al-Haddad, this project became possible because of the open budget
provided to the Ministry of Education in these particular years.
al-Haddad explained that they started the project in 2007, and in the same year, all music
instruments became available. The MGSD picked the best music instruments teacher available
and distributed them in four chosen Kuwaiti districts, al-Farwania, Hawalli, al-Ahmadi, and the
Capital district. In each district, they chose ten schools for music instruments and choir teaching.
The instrumental teaching started from the first grade and up for both the eastern and western
orchestra. The eastern orchestras include violins, auds, qanoons, nay (Arabic flute), keyboards
and folk drums, and perform patriotic music, Arabic music, and Kuwaiti folk songs and
melodies. On the other hand, the western orchestras include all the western music instruments
and perform classical music. In the beginning of 2008, the first student orchestras started
performing in school music activities and at the national day.154
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For student recruitment, music teachers sent consent forms for parents to sign if their
children are interested in participating in the Ministry of Education orchestra project, and to
choose to be part of the eastern or western orchestra. Music teachers later collected these forms
and gave them to their Supervisors to take them to the MGSD. There are basic tests for students
who want to participate but generally, all students are accepted as long as they want to learn a
music instrument. al-Haddad explained that when they started to teach students they chose what
he called a centered orchestra system. The training was outside of school and in one center,
which is the MGSD building. Music teachers taught students two afternoons a week. Although
hundreds of students signed the consent form to participate in the orchestra, few students
attended because of the out of school “centered” system. The MGSD avoided this issue by
adding in-school teaching, in addition to opening one center in each educational district so that
each district has its own orchestras.
High school and middle school orchestras train on the same repertoire but the elementary
school orchestras have their own repertoire as they train separately from older students.
According to Nedal al-Hassan,155 the music Senior Supervisor in charge of the orchestras project,
the MGSD had to work around the school‟s schedule when they changed their teaching system.
They have permission from the ministry, parents and students to do the student‟s training one
hour before school time, in lunch breaks, and one hour after school time. In addition, Students
attended the out of school training time twice a week in their district center. This teaching
schedule was applied for elementary and middle school orchestras. However, high school
teaching schedules are different. In the previous high school semester educational system,
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students studied music every day, which made it easy to teach the orchestra in the music class
time in addition to the out of school rehearsal time in the district centers twice a week.
After the application of the unified system by the Ministry of Education in high schools,
music became one class per week, which required the MGSD to make the in-school teaching like
the elementary and middle school schedules. Music class time was not used for instrumental
training because most of the students are not part of the orchestra project and there is the music
curriculum to teach. At the end of each year and after months of training, student‟s orchestras
perform in the MGSD shows open to the public and attended by the Minister of Education or
someone on his/her behalf. However, like summer centers, there are no advertisements for these
shows, which make the audience attendance limited only to the student‟s parents and friends in
addition to music teachers. Figure 11 shows some of the students of the eastern and western
orchestras rehearsing in the MGSD stage.
Figure 11. Eastern orchestra (left) and Western orchestra (right).

The orchestra performs occasionally in TV programs such as a program called
Educational Hour that invites the MGSD to present talented solo performers in addition to the
orchestra performance. The student‟s orchestras also started to perform in Kuwait‟s national day
celebrations in 2007.156
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National Day Celebrations
Bands performed in the national day celebrations from the beginning of music activities
in 1936 before the inclusion of music education in school curriculum.157 Later, with the inclusion
of music activities in schools in 1952, The MGSD started to choose the winning teams from the
school music activities competitions to perform in national days. In 1977 cooperation between
the MGSD and SAMD to train and organize students‟ dance and teachers‟ performances on stage
became the tradition of national day celebrations. Hundreds of students were singing on the stage
and the Kuwait TV station recorded this event.158 According to al-Mufarej, national day
operettas were founded because of the success of the school music activities performance events.
From 1977 and for almost thirty years, the national day celebration was arranged in an
operetta setting where students sing and dance on the stage, and the Ministry Eastern Orchestra
with its all music teacher members performed. The cooperation between supervision departments
expanded to include MGSD, SAMD, Arts, and Physical Exercises General Supervision
Department. In an interview with al-Mufarej, the former General Music Supervisor for thirty
years, he explained the role of each department for the preparation of the show. At first, music
composers and poets from the Artists Association, of which al-Mufarej is the chair, composed
the music and lyrics. The MGSD then trains its teacher eastern orchestra and cooperates with
SAMD, Arts and Physical Exercises General Supervision departments to prepare the training of
student dancers and the decoration for the theater‟s stage. The MGSD and particularly al-Mufarej
himself was the main person in charge of the national celebrations ceremony, but the MGSD
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cooperates with the other departments because they have more experience in theater and dance
arrangements.159
In his interview, al-Mufarej explained the teaching process of students in schools. The
MGSD puts forth the ideas, composes the music and lyrics, and assigns a number of schools to
teach their students the same repertoire. They also cooperate with the physical exercise teachers
to train students for the dance part. Student training time is on lunch breaks, activities class time
and after school. The MGSD then gathers students after school to start training on the stage until
the day of the show. The decoration of the stage and all students customs are the duties of the
School Theater sub department of SAMD and the Arts General Supervision Department.
After al-Mufarej‟s retirement from the Ministry of Education in 2000, he continued
arranging these operettas until 2007. The national day celebration then became part of Dewan alAmiri (Headquarters of the country‟s rulers) activities, and Princess Amthal al-Ahmad became in
charge of arranging for the ceremony. She brought Kuwaiti singers, poets and musicians from
the artists‟ community for the 2008 national day celebration. In this year, there were no students
participating in national day‟s celebrations for the first time since 1936. However, in the
following year, Princess Amthal appointed a committee to choose solo and ensemble pieces from
the student orchestras, which were developed by the MGSD in 2007.160
The current General Music Supervisor al-Haddad commented on the old and new
national celebrations preparation by the MGSD. Students only sang and danced in the old
operetta setting, but these shows‟ value was that they became a source for researchers to study
Kuwaiti music; they represent a modern version of Kuwaiti identity by presenting Kuwaiti folk
music style and rhythmic cycles in a new way. As for its musical value for students, since 1977,
159
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there was a lack of student instrumental performance participation. Their part was just to sing
and dance in these celebrations. In addition, all the operettas were a teamwork project with no
emphasis on discovering talented singers. Figure 12 shows the old operetta setting where
students sing and dance and the all teachers eastern orchestra performs.
Figure 12. Students singing and dancing (left) and Teachers’ orchestra and students choir (right)

The new national day ceremonies prepared by the MGSD have an emphasis on the
students. al-Haddad explained that since 2008 students performed in the western orchestra, small
ensembles and solo performances, and sang in a choir setting. In addition, the eastern orchestras
performed Arabic and Kuwaiti songs sung by the students. Figure 13 shows a young talented
student rehearsing with the eastern orchestra for the national day celebration.
Figure 13. An eastern orchestra rehearsing with a young talented singer.
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The MGSD starting grade for the orchestra is the first grade, but that did not leave
kindergarten out of the national day celebrations. Solo performers from kindergarten are taking
an important and effective part in the celebrations. The performance training of students in
kindergarten is optional and is left to the music teacher to discover and train students.
It is logical to say that the emphasis in these national celebrations was shifted in 2008
from just presenting a show to a more beneficially educational presentation of musically talented
students without sacrificing the show elements.
Summary
Music activities in the Ministry of Education in Kuwait started in the early 1930s and
have flourished since then. In 1952, in-school music activities became the first formal teaching
of music in the history of Kuwait. In addition, the popularity of school music teams in the 1950s
positively changed the societal view of music so that it become a part of the school curriculum in
1958. Music in school also became an essential element in the already flourishing school theatre
program, which was the first step of a long cooperation between the MGSD and the SAMD in
the later years. The Ministry of Education expanded music activities out of school in summer
centers. The latter‟s popularity grew in the sixties and seventies, but summer centers lost
popularity with the rapid development in the country and the improvement of people‟s lifestyle.
Summer centers were closed because of the low attendance of students. In 2001, evening classes
opened, but the attendance has remained low.
Since the 1930s, music activities remain in the hands of the Ministry of Education in the
national day celebrations. The success of in-school music activities and their presentation in the
media pushed the Ministry of Education to prepare for the national day celebrations on a larger
scale in 1977, which is the starting point of a long tradition of operettas. Student‟s singing and
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dancing flourished in these operettas but their music performances were removed from national
day celebrations for thirty years. In 2007, the MGSD founded the student‟s orchestras project,
and one year later, these orchestras were performing in national day celebrations. The project
shifted the MGSD back to its original goal, which is the emphasis on educating students
musically, to discover and nurture the talented and present the Ministry of Education with
student‟s singing and performances. The success and strong presentation of music activities in
Kuwait‟s school system speaks for itself, but the lack of advertisements for these activities limits
its tremendous positive effect on a large part of the society.
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Chapter 6
MUSIC TEACHER TRAINING INSTITUTIONS IN KUWAIT
Teacher training institutions in Kuwait started in 1949 when two institutions, one for men
and one for women opened. The men‟s institution closed soon after its founding due to low
attendance, and the women‟s teacher institution continued to graduate a small number of Kuwaiti
teachers. The women‟s institute continued with many curricular revisions that influenced the
future teachers institutes. Women who had graduated from elementary school applied to the
institute with nineteen years as the average age. The length of the study was two years and
students got a certificate to teach in elementary school. Music was included in this institute in the
early 1950s but only as an activity.
There was a revision of the complete educational system in 1952. Extensive efforts began
to establish an institution to train teachers for kindergarten and elementary school. According to
Dr. Yusuf Abdul-Mutey,161 the first dean of the Teachers Institutes, the Educational Council
Manager Abdul-Aziz Husain took the advice of two experts in education he employed in 1952,
Esmael Qabbani and Dr. Matta Aqrawi. They evaluated the educational system in Kuwait and
presented valuable recommendations. One of their recommendations was to establish institutes to
train Kuwaiti teachers. Statistics from the Ministry of Education in 1962 show that teacher
numbers in public schools was 2962 teachers, of those only sixty three men and sixty seven
women were Kuwaitis, which is approximately 4.4% of the total teachers.
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Teacher’s Institutes, Teacher Education Institutes and College of Basic Education
In 1955, following the experts‟ recommendations, the Educational Council started to
develop two teachers institutions, one for men and one for women to solve the problem of the
shortage of Kuwaiti teachers. In 1961, the two teacher institutes were officially established and
graduates from middle school were accepted to continue their education. It was logical in 1961 to
accept middle school graduates as most of them who wanted to continue their education were
between the age of seventeen and twenty. Other reason for accepting middle school graduates at
that time was the small number of high school graduates who wanted to apply for these institutes
because of other opportunities available for them. They can study abroad at Ministry of
Education expense in addition to the local companies demand to hire high school graduates and
promote them to leading positions in a short time.162 The women‟s institute was already founded
in 1949, but the Educational Council revised its curriculum to four years instead of two years.
Both institutes had all school subjects including music. To enroll in the music department
and the institute in general, students had to be Kuwaitis, provide middle school transcripts, pass
the physical test and pass the department test. The length of study was four years and students
graduated with an educational certificate equal to high school, which allowed the graduate to
continue in college if they wanted or work as teachers in the Ministry of Education.
The music department curricula was developed by Egyptian music teachers from the
Ministry of Education and Egyptian teachers employed to teach in the institutes. According to alHaddad163 who graduated from this institute in 1973, students in the music department had to
finish eleven courses in the specialized area, and twenty-four in the general area. The specialized
area, which is music, included western and Arabic music theory, solfege, performance on two
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instruments and teaching methods. The general area included non-music classes such as Islamic
education, Arabic, English, geography, math, general science, health education, education,
psychology, and libraries. In addition, music students like all other students in the institutes, had
to pass student teacher training hours where they first observe elementary school teachers to
evaluate and compare to what they have learned. Then they meet with school principals to get
familiar with the school system, and finally they teach in elementary school under the
supervision of the Senior Teacher in the school. During the student teacher training hours, they
participate in the training of school music and theater activities.164
The two institutes graduated teachers from 1965 until 1973, and the length of the study
was four years to become a qualified elementary or middle school teacher.165 In 1969, the
Ministry of Education assembled a committee that discussed the future of teacher training. This
committee decided that teacher training for high school and middle school teachers should be
college level training, and elementary teacher training should be a two year diploma after high
school instead of middle school until the establishment of an elementary teacher-training
program in college. As a result, the two teacher training institutes stopped accepting students in
1971 and closed in 1974 after graduating all the remaining students.
Table 3 shows the music education graduates in both men‟s and women‟s teacher
institutes from 1965 until the last graduates in 1973. These institutes closed to establish another
institute, which is the Teacher Education Institute.
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Table 3. Music teachers graduated from both teachers institutions
Year

Music Teachers

1965/66

Men
14

Women
10

1966/67

8

5

1967/68
1968/69

5
13

9
22

1969/70

9

8

1970/71

5

13

1971/72

6

11

1972/73

5

15

1973/74

2

-

Total

67
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Teacher Education Institute
The Teacher Education institute (TEI) was established in 1971 to provide elementary
school teachers temporarily until the availability of a college program for elementary school
teachers. Instruction in this program was at semi-university level. Students were admitted after
graduating from high school. They studied for two academic years and graduated with a diploma
in art or science education.166 In an interview with al-Mufarej, he explained that the Supervision
Department was in charge of developing the curriculum and managing the exams for the music
department in TEI. The institute had its music teachers but they worked cooperatively with the
Music Supervision Department.
Although the Ministry of Education established TEI temporarily to provide training for
Elementary and Kindergarten teachers, for music in particular, the two-year music teacher
training program created a problem between the Ministry of Education and the Civil Service
Bureau that is in charge of all Kuwait employments, ranking and salaries. According to alMufarej, music teachers training curricula in TEI in 1970 before its opening prepared to train
166
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what he called the “class teacher”. The class teacher was a helper teacher who can use music as a
tool to help teach other class subjects such as Arabic and math without teaching the music
curricula. The Civil Service Bureau rejected the “class teacher” position because it was not in the
Ministry of Education system and demanded for change to train regular music teachers that teach
music curricula. The Music Supervision Department then changed the Kindergarten and
elementary teacher training curricula to train music teachers capable of teaching a music class.
As for Kindergarten, the teacher training curricula prepared teachers to be able to teach music
classes and help other teachers. This system of teaching exists in the present kindergarten teacher
training because almost all kindergarten activities and classes depend on music. According to alMufarej, in 1971, TEI curricula included training for the aud, qanoon, violin, accordion, piano
and brass instruments as well as western and eastern music theory and teaching methods.
In 1977-78, an extensive revision of the teacher training program at these institutes was
conducted. Many departments were added and the credit course system replaced the old
academic yearly system. The academic program operated on a two-semester year, each lasting
for 15 weeks.167 In 1982, the Ministry of Education founded the Public Authority for Applied
Education and Training (PAAET) and included the two TEIs under this large educational
institution.
College of Basic Education Music Department
During the year 1986-87, as part of the new system, PAAET changed the name of TEI to
the College of Basic Education (CBE) and established two buildings, one for women and one for
men. As a result, all departments in CBE have two locations, one in the women‟s building and
the other in the men‟s building. The system became a full four year college program after high
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school and students graduate with a bachelors degree when they finish the program. The program
included eight semesters of 15 weeks each. To complete the program, students have to finish 130
credits which are distributed 40 in general studies, and 60 in the specialization area divided 36 in
the students major and 24 in his or her minor, and the additional 30 credits in education.
Moreover, one semester should be spent in the applied education training, which is the student
teacher training in schools.168
There are no specializations in the music department in CBE other than a music
education major. The curriculum is designed to prepare music teachers for Kindergarten and
elementary school and it emphasizes both western and eastern music. It includes six piano
courses, four solfege courses, four secondary instrument courses, three harmony courses, onecourse for Arabic modes singing, two western music analysis courses, one course for Folk music
and eastern music history, one course for folk music and eastern analysis, and one course of
research methods and teaching methods.169 In addition, the last semester is dedicated to applied
education training, which is student teaching.
In 2008, group piano lab was added in the music department and since then students take
group and individual piano training in collaboration in each piano course. Although the first
semester was an experimental experience, the results were very satisfactory and the faculty soon
approved it. The group piano lab is new in Kuwait and it is still taught exclusively in the CBE
music department.
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The Institute of Musical Studies and the Higher Institute of Musical Arts
The person who was almost singlehandedly responsible for the establishment of the
Institute of Musical Studies (IMS) and later the Higher Institute of Musical Arts (HIMA) was
Ahmad Baqer. In 1961, music was already popular in Kuwait public schools. As a music
performer and songwriter, Baqer felt that it was a good time to bring his ideas of establishing a
music school to life. He discussed this idea with three people he regularly met in the Kuwait
teachers Association, Hamad al-Rujaib who was praised as the supporter of arts movements,
Ebrahim al-Adwani, a well-known poet, and Abdul-Aziz Husain, the previous Educational
Council Manager. They enthusiastically supported his idea and while he was working in the
Ministry of Social Affairs, he made an official proposal to open a music school in Kuwait.170
Hamad al-Rujaib who was in the position of Undersecretary of the Ministry of social affairs
accepted the proposal and asked Baqer to administer the school when it is opened. Baqer on the
other hand felt that he needed a music degree first to be qualified to administer the new school so
he delayed the opening of the institute and went to Egypt to study in the Institute of Arab Music
and returned in 1968 with a diploma in music.171
Soon after his return, Baqer made a new proposal for the Minister of Social Affairs
Abdul-Aziz al-Sar‟awy and his proposal was approved in November 14, 1968. However, Baqer
had to delay the project once again in order to get a bachelors degree in music. Therefore, he
went to Egypt again and earned his degree. He returned to Kuwait in 1971 where he became in
charge of the Kuwait radio station in the Ministry of Information. This time he made a proposal
directly to Ahmad al-Adwani (the poet) who was the Undersecretary in the Ministry of
Information and he soon prepared to open the IMS with a degree equal to high school.
Saqer Al-Ramzi. “The History, Development, and Curriculum of the Institute of Musical Studies and the
Higher Institute of Musical Art in Kuwait” (PhD diss, University of Miami, 1998,) 10.
171
Abdul-Aziz Husain et all. vol. 6, Ebd., 178
170

81

To prepare the best music curricula for the IMS, Baqer asked for help from Mahmud alHifni, the founder of music education in Egypt. Both Baqer and al-Hifni with al-Adwani from
the Ministry of Information and Ahmad Mur‟ey from the Ministry of Education decided the
general rules, hired the administration and named the school the IMS.
The school followed exactly the curriculum to match its counterpart in Egypt. The
Ministry of Education approved the degree for students who graduated after four years to be
equal to high school degree. In addition, the Ministry of Education supervised the regular high
school courses and wrote the final tests for them. The school followed the Ministry of Education
segregated system as there were two classes in each grade, one for boys and one for girls. The
IMS accepted students who met four recommendations, to be a Kuwaiti citizen, to have
graduated from middle school, age 14 to 20, and pass the IMS entrance exam. The IMS opened
officially in 1972 and one month later, the institute was announced to the public through
television and radio announcements.172 The IMS had a yearly academic system and the curricula
met public high school standards as well as the additional music classes. The curriculum
included the public high school curricula that included Islamic teaching, Arabic language,
English language, history, geography, math, and social studies. In addition, music courses
included history of music, acoustics, western music theory and Solfege, eastern music theory and
Solfege, Eurhythmics, harmony, Arabic modes singing, arts history, folklore study, and applied
study for the students‟ primary and secondary instrument. Table 4 shows the weekly schedule for
all grades in the IMS, which is basically the whole year schedule.

172

Saqer Al-Ramzi. Ebd., 13.

82

Table 4. Student’s class per week schedule in the IMS

1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18

Courses
Islamic Teaching
Arabic Language
English Language
Geography
History
Social Studies
Math
Music History
Acoustics
Western Music Theory and Solfege
Eastern Music Theory and Solfege
Basic Harmony
Eurhythmics
Arabic Modes Singing
Art History
Folklore
Primary Instrument
Secondary Instrument

9th Grade
1
6
6
2
1
1
2
1
2
4
2
1
2
-

Weekly Schedule
10th Grade
11th Grade
1
1
6
6
6
6
1
1
1
1
1
1
2
1
1
2
1
6
6
2
3
1
1
2
1
2
2
1

12th Grade
1
6
6
1
1
1
1
4
4
2
1
2
1
2
1

As the one in charge of the IMS, Baqer was very careful in selecting the teachers for this
institute. He selected teachers from the Ministry of Education, and then he went to Egypt and
selected the rest based on their good conduct. Baqer was careful with the teachers and students in
the IMS because of the voices against the founding of the institution that are discussed in chapter
seven.
The Higher Institute of Musical Arts
In 1976, in response to the first group of students graduating from the IMS and his belief
of the necessity of making higher music education available in Kuwait, Baqer prepared another
proposal for the Ministry of Information to open the Higher Institute of Musical Arts (HIMA).
The ministry officials supported the proposal and soon approved the project on June 6, 1976 and
in few months founded HIMA. The HIMA system is not gender segregated, which is not
something new in Kuwait as Kuwait University has the same system.

83

When IMS students apply to HIMA they will study for four years to get a bachelors
degree. Graduates from public high schools also can apply for HIMA, but they will have to take
a preparatory year in order to join their IMS graduate peers. In other words, HIMA‟s length of
study is four years for IMS graduates and five years for public high school graduates. The
preparatory year curriculum for non-IMS students included western music theory and solfege,
eastern music theory and solfege, harmony, Arabic modes singing, music history, primary and
secondary instruments, and eurhythmics.
The general goals for HIMA were written in the proposal as the following… “The Duties
of the HIMA are developing Arabic music and preparing highly educated musicians in all areas
such as instrumental performance, voice performance, and composition. Also preparing
musically a generation that can understand Arab and world music on scholarly and artistic
bases.”173 Baqer brought instructors from Egypt and Poland with PhD degrees to teach in this
music academy.174 Polish instructors jobs in HIMA were limited to the piano and strings
instruments instructions. Beside the fact that the majority of instructors in HIMA were
Egyptians, Baqer also made an agreement with the Institute of Arabic Music in Egypt to send
instructors at the end of each academic year to lead the exams committees. This tradition started
with the foundation of HIMA and exists until the present.
In addition to Baqer, many deans continually developed and maintained HIMA through
the years. Table 5 shows all people who held the dean of HIMA position from its establishment
until the present.
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Table 5. Deans of HIMA since its foundation until the present
Dean
Yeas
1 Fatimah Hanno (Ahmad Baqer Supervision)
1976-1978
2
Ahmad Baqer
1978-1983
3
Saqer al-baijan
1983-1984
4
Yousef Dukhi
1984-1990
5
Ahmad Baqer
1991-1992
6
Saeed Hekal
1992-1993
7
Yousel al-Reshaid
1993-1995
8
Hamad al-Habad
1995-2002
9
Bandar Obaid
2002-2009
10
Sulaiman al-Deghan
2010-present

Nationality
Egyptian
Kuwaiti
Kuwaiti
Kuwaiti
Kuwaiti
Egyptian
Kuwaiti
Kuwaiti
Kuwaiti
Kuwaiti

Since Baqer was in the supervisor of the music department at Kuwait radio, he assigned
Fatimah Hannon as the first dean from 1976 to 1978. He took the position himself from 1978 to
1983 and 1991 to 1992. The first dean who was a graduate from the HIMA was Hamad alHabbad 1995-2002.
In 1993, The Ministry of Information moved HIMA to the Ministry of Higher Education.
The authorities saw it as the more logical place for HIMA as an institution to be part of the
Ministry of Higher Education. This change of ministries did not affect anything related to the
curriculum in HIMA.
Ahmad Baqer retired in 1992, but he remained as a counselor in the HIMA, and after the
1990 Iraqi Invasion, the authority in the Ministry of Education asked Baqer as the founder of
HIMA to rebuild it, so he became the dean for one year (1991-1992) and remained as an
important counselor. Baqer was honored recently by Kuwait‟s Amir (president) with the
country‟s highest Medal of Honor for his unparalleled contributions to arts and music in Kuwait.
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The HIMA New Curriculum
In his dissertation, al-Ramzi175 mentioned that few major changes to the curricula have
been made since the founding of HIMA until 1998, and noted that there are only three major
departments in HIMA: the instruments department, which includes all Arabic and western music
instruments as sub departments, the voice department and it has two specializations, western
singer training and eastern singer training and the composition department. Each department has
its own courses in addition to the general courses shared by all the three departments. Students
have to choose which department they want to apply to in the first year and after the preparatory
year for non-IMS students.
A major revision took place in 2011. Starting in the fall of 2011, there will be six major
departments in HIMA instead of three in the old system. They are the Arabic music department,
the orchestra instruments department, the composition department, the voice department, the
piano department and the music education department. Students graduating from public schools
still have to take the preparatory year with the same courses as the old curricula except the
eurhythmics course, which was removed, and they have to apply to one of the six departments in
the following year.
There are many changes in the core courses of each department in the new system. The
composition department new core courses include music composition using the computer, music
technology related courses, and choir and orchestra conducting. The secondary instrument class
was removed from the composition department curricula.
The new voice department has more core courses emphasizing western voice training
techniques than the old one. Courses added are techniques and styles of world singing and
specialized foreign language and reciting. The core curricula also include theatre training for the
175
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voice major, which was not available in the old voice department curricula. The additional
secondary instrument class was removed for the voice major.
The old instrumental department became three new departments, the piano department,
the orchestra instruments department and the Arabic music department. Courses added to the
piano departments are accompaniment, practical harmony, the history of piano development, the
history of piano compositions and sight-reading. New courses added to the orchestra instruments
department are orchestra and Arabic music performance. The core courses for the newly
established Arabic music department include Arabic takht, which is an Arabic music instrument
ensemble that has five instruments, the aud, qanoon, violin, nay (Arabic flute) and duf (framedrum). Other courses added are Arabic music ensemble (larger scale than takht), and history of
the development of eastern instruments.
The music education department is new in HIMA, even though the old curricula had
some music education classes. In addition to the general classes required for all majors, the core
courses include theories in music education, teaching methods, specialized teaching methods,
technology and music teaching, choir conducting, evaluating methods, special applied education,
college level teaching methods (general, instrumental and historical), applied music teacher
training, and music appreciation (see appendix B: table 13 for HIMA translated new curricula).
From their foundation until the present, the IMS and HIMA are the only institutes in the
Arabian Peninsula that are fully dedicated to music. Many students from Bahrain and Oman had
scholarships and graduated from HIMA. According to al-Ramzi, the number of students
graduated from the HIMA until 1996 were 152 students.176 The number seems to be small and
that explains the shortage of music teachers and musicians in the country.
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Center for Musical Studies
In 1986, some private schools in Kuwait started to hire anyone who could play an
instrument to teach music. It was unacceptable for the MGSD and the Ministry of Education.
However, due to the shortage of music teachers in the Ministry of Education, they could not
provide teachers for private schools. The MGSD came up with a solution to provide a two year
music teacher training program to provide a diploma in music for music teachers that do not have
a music-teaching certificate. The program started from 1986 to 1988, and it was successful to
provide the required number of teachers. This program cost 400 Kuwait Dinars (equivalent of
$1200 US Dollars). The student, the school where they will teach, or the school‟s union can pay
the cost of the training.177
There was a lack of music teachers in elementary public schools (about 250 to 300
teachers short every year). To solve the problem, the MGSD decided to do the same teachertraining program exclusively for elementary public schools from 1988 to 1990 and it accepted
girls with high school degrees. It was successful and the MGSD decided to change the name
from a teacher-training program, to the Center of Musical Studies (CMS) and it became a girls‟
only music teacher-training institute.178
The system of the CMS was developed modeling the course system of public high
schools. On the other hand, for the rules and policies, MGSD followed the HIMA as a model.
The study length was four semesters in a two year period, and it was extended to five semesters
in two and a half years in the middle of the1990s to add Kindergarten curricula.
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The CMS curricula were established from the effort of extensive meetings and
committees discussions from the CBE music department, HIMA and MGSD to produce
kindergarten and elementary school teachers. In a close look at the curricula, it resembles HIMA
curricula. However, the CMS curricula has emphases in piano training. Students have to finish
58 credits in order to graduate. If a student fails to pass any piano course, then he/she has to
retake all the courses they studied in this particular semester.
Piano is the teaching tool in the CMS curricula, which is student teacher training hours.
Books used for solfege are Bona (Metodo Completo) and Pozzoli (Solfeggi). The other courses
have locally prepared books by the HIMA and CBE faculties. The piano courses are dedicated to
the kindergarten and elementary school anasheed, folk plays, folk songs and other Arabic and
English educational songs. In addition, there are the regular piano teaching materials such as drill
exercises, scales and short pieces. Table 6 shows the complete curricula for all five semesters.
Table 6. Weekly class schedule for the CMS five semesters
Courses
First
Second
Semester Semester
1
Applied Teacher Training
2
Western Music Theory
4
3
3
Music and Rhythms reading
4
4
4
Solfege
1
1
5
Voice Training
1
1
6
Kuwaiti Folk Rhythms
2
2
7
Folk Music and Plays
1
1
8
Special Teaching Methods
2
2
9
Music Appreciation
1
1
10
Arabic Music Theory and Solfege
11
Ear Training
1
1
12
Piano
9
8
13
Piano Practice
4
4
14
Second instrument
2
(Keyboard/Xylophone/Accordion)
15
Educational Improvisation
16
Harmony
17
Western Music Analysis
18
Music Instruments science
-
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Third
Semester
6
2
2
1
2
1
1
2
1
6
4
2

Forth
Semester
6
3
2
1
2
2
1
2
1
6
4
2

Fifth
Semester
6
2
1
3+Analysis
1
8
2
-

-

-

2
2
1
1

All instructors in the CMS are music Supervisors assigned by the MGSD. The
department also places and monitors the exams fully independent of HIMA or CBE. The CMS
has a graduation ceremony each semester with students‟ music performances. Authorities from
the Ministry of Education are always present at these ceremonies to honor graduates and
excellent students.
Although the graduates of CMS have their jobs secured for them as soon as they
graduate, they are limited to teaching kindergarten and elementary schools. They also cannot be
promoted to music Supervisors as they have only a diploma in music. Nevertheless, according to
al-Mufarej, the CMS created an opportunity for high school graduate girls who are willing to be
music teachers to get a secure job with good salary and a location usually close to their homes.
A document received from the center shows that in twenty years, from 1989 to 2009
excluding the 1990 Iraqi invasion of Kuwait, 510 music teachers graduated from CMS and
started their jobs in Kindergarten or elementary schools. This number of graduates is more than
CBE and HIMA graduates numbers combined since their founding.
The CMS helped the MGSD in filling the shortage of music teachers in Kuwait.
However, there was a problem with the rules and policies of CMS. According to al-Haddad,
since its founding, CMS rules and policies were not officially approved by the Ministry of
Education. This issue created many other internal problems related to managing CMS and
enforcing any rule or policy. According to al-Haddad, all attempts to make the sub department in
charge to approve these policies in the Ministry of Education failed. As a result, the MGSD
decided to close the center in 2009. The center stopped accepting new applicants in 2009 and it
will remain open until all students in CMS are graduated.179 al-Haddad explained that the CMS
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already fulfilled its original purpose, and the shortage of music teachers in kindergarten and
elementary school is minimal at the present.
Summary
The authorities in Kuwait started teacher training institutions as early as 1949. Music
education in schools started later in 1952 and music teacher training caught up with the newly
established teachers institutions in 1961. Teachers‟ institutions accepted middle school graduates
and graduated music teachers in a four-year program until 1973. These teacher institutions were
closed in 1974 due to the Ministry of Education requirement for Kuwaiti public school teachers
having higher education. The ministry soon opened the teacher education institutions as a
solution until a college program in teacher training was available. In 1982, the Ministry of
Education founded the PAAET and included the two the TEIs under this large educational
institution. Then in 1986-87, PAAET changed the name of TEIs to the CBE and established two
buildings, one for women and one for men. The system became a full four-year college program
after high school where students graduate with bachelors degrees. The music program in CBE
became more appropriate for Kindergarten and elementary school levels. The CBE is one of the
two major institutions in Kuwait that graduate qualified music teachers at the present.
In 1972, the Ministry of Information established the IMS, which is a specialized musical
high school. Soon after the first students graduated in 1976, the Ministry of Information
established HIMA so the IMS graduates can get a bachelors degree in music when they finish.
These two schools moved to the Ministry of Higher Education in 1993 without any changes in
their systems. The HIMA is the only institute in Kuwait that provides many specialized majors in
music for its students. It also remains as the only specialized music institution in the Arabian
Peninsula.
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In 1988, the MGSD established CMS, which was a girls music center that accepted high
school graduates. The length of the study was two years and it became two-and-a-half years (five
semesters) later in the 1990s. CMS graduates got music diplomas that allowed them to be music
teachers for kindergarten and elementary school. The MGSD decided to stop accepting new
applicants in order to close the music center when all its students graduate. According to the
current Music General Supervisor, the CMS already fulfilled its purpose and provided the
Ministry of Education with more than 510 Kuwaiti music teachers for elementary and
kindergarten.
At the present, the HIMA and CBE are the only music teacher-training institutions in
Kuwait. However, In November 2010, the Minister of Education approved the establishment of
Kuwait Arts Academy as a future plan, which will include music, theatre and other academies.
The Academy will provide bachelors degrees and higher education degrees.180
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Chapter 7
PERCEPTION OF MUSIC AND MUSIC EDUCATION IN KUWAIT
Music educators and teachers in schools worldwide encounter many difficulties in
maintaining the quality of music education classes, from budget cuts, schedule problems, to
facilities and music instrument shortages. In Kuwait, music educators and teachers encounter
challenges that might be unusual for other cultures. Music is considered an unimportant subject
in the school curriculum by many people in the society. In addition, some people believe that it is
forbidden in Islam and try to remove it from schools. On the other hand, many people in the
society along with the Kuwaiti authorities and the constitution support music and arts in general.
The problem can be traced back to 1936, with the arrival of the first Palestinian educators
who came to Kuwait. In 1936, the Palestinian educators added exercise activities and made
students wear shorts; they had a problem with parents accepting this “shameful uniform” for
their children.181 The girls‟ school was delayed for two years and opened in 1938 for the same
reason.182 It was the same for music; when a member of the Palestinian educators suggested
adding music to the curriculum, the Educational Council refused his request and said that the
culture and tradition in Kuwait are against music teachings. The refusal was not strange at that
time because of the pressure against any new curricular offering from outside Kuwaiti traditional
culture. On April 14, 1948 a person applied to work as a music teacher, and his request was
denied by the Educational Council saying that the traditions are against music teaching.
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In August 23, 1948, the student Mahmud Tawfeq requested a scholarship to study music abroad,
and his request was denied because “Kuwait does not want this kind of studies.” On November
7, 1950, the Educational Council refused another request by Abdul-Kareem al-Ali to teach
music.183 Although music education became part of the school curriculum in 1952, in 1972 when
Ahmad Baqer established the Institute of Musical Studies, conservative members in the Kuwaiti
parliament were against the establishment of any kind of musical school and activities that they
considered heterodoxy. Even after the establishment of this institute, conservatives in Friday
prayers described the founder of the institute Baqer as an unbeliever and an infidel.184 Baqer and
the entire group that was credited for the establishment of the institute were worried about these
attitudes and challenges because it would make it difficult for them to keep the institute open.
After almost fifty years since the inclusion of music in Kuwaitis public school
curriculum, in December 2004, a conservative member of the Parliament Buramia al-Mutairi
said that he was coordinating with other members to ban music education from schools in
Kuwait because it was “anti-Islamic and a waste of time”. al-Mutairi expressed the view of
conservatives who oppose any kind of music and consider it forbidden in Islam.185
In 2009, the Minister of Education Moudi al-Humoud proposed to make music classes
compulsory in schools and that grades from music courses contribute to the students overall
grade average. A Parliament Member, Hayef al-Mutairi, supported by his conservatives group of
PMs protested against the proposal, and even threatened to question the prime minister if he
failed to stop this move.186 Al-Mutairi warned that if the Minister of Education insists upon
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making music classes compulsory, the matter will not pass peacefully either for her or for the
Prime Minister. He also urged parents not to allow their children to take music classes because
they would be violating the precepts and teaching of Islam. al-Mutairi added “No human being
should be forced to disobey the word of God” pointing to music as forbidden in Islam.187 The
conservatives want music teaching to be banned from schools. al-Mutairi expressed that when he
said, it is not Islamic to study music. They say that forcing students to take music classes is an
attempt to westernize the Kuwaiti society.
On the other hand, liberal and independent Parliament members criticized al-Mutairi and
the others that supported him, calling them voices against democracy in Kuwait. They insisted
that music lessons are necessary for students up to the middle school, and said that the entire
issue should be free from politics. Liberal Parliament Member Ma‟asuma al- Mubarak expressed
her shock and said that “a threat to grill the Prime Minister over these issues will put relations
between the government and Parliament at stake.”188
It is important to point out that the Kuwait constitution follows Islamic legislations, and
the Kuwait government has widely respected religious scholars who count music as permitted in
Islam. In addition, According to article 14 in the constitution, the government sponsors and
supports all kinds of science, art and research.189
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A survey conducted by Kuwait Times Newspaper asking “Are you against teaching music
in schools?” shows that most parents support music. Some people do not support music in high
school, not for religious reasons, but because students have other classes that need more time to
study. On the other hand, they fully supported music in elementary and middle school. Other
people were neutral about the issue. The overwhelming majority of parents interviewed by
Kuwait Times support the idea of mandatory music classes.190 Scholars in liberal arts held a
conference in Dec 11, 2009 called “Art and Music are Part of My Freedom” sponsored by alWasat al-Demoqrati (Democratic Party) and democratic national youth. They explained the
importance of music in people‟s lives and in developing the children‟s personalities. They also
blame the negative representation of music on TV and radio stations that lower the societal
standards for good music. Other voices in the conference were more aggressive and spoke
directly, mentioning Parliament Member‟s names and stating, “If they are Kuwaitis, then they
studied music in Kuwait schools and they know exactly what we are teaching.191 The Minister of
Education went with her plan and made music compulsory for a few months. However, with the
pressure of conservatives in the Parliament on the government, they made music teaching in
school optional.192
To gain more insight of how Kuwaiti society views music, parents‟ and students‟
perceptions of music classes need to be researched. There are no studies that have investigated
the perception of music education in Kuwait. However, many studies in the United States deal
with students‟ and parents‟ perceptions of music classes, which makes them valuable resources
as models for this investigation.
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In the United States, many polls have been conducted by different organizations to
recognize parents‟ views of the subject matter. A Gallup poll (2000)193 surveyed 1500 people
and found out that most of them support music and feel that it completes a well prepared
curriculum. Another Gallup poll in 2003194 conducted by the National Association of Music
Merchants (NAMM) found the same supportive result for music in schools. About 95% of
respondents believe music to be a part of a well-rounded education. In addition, according this
survey, 54% of the respondents believed that children should be exposed to music before they
are one year old. Around 50% responded that music plays a significant role in preschool
development, while 64% said it is important for children to engage in musical activities in
daycare and preschool. It was accepted by 97% of respondents that playing a musical instrument
provided a sense of accomplishment and is a good means of expression. Further, 80% believed
that playing an instrument makes you smarter.
A Harris poll195 in 2005 revealed the same results. About 93% of Americans believe that
the arts are vital to providing a well-rounded education. About 86% of Americans agree that an
arts education encourages and assists in the improvement of a child‟s attitudes toward school.
Around 83% of Americans believe that arts education helps teach children to communicate
effectively with adults and peers. Seventy-nine percent of Americans agree that incorporating
arts into education is the first step in adding back what is missing in public education today. This
survey also revealed an important fact regarding parents‟ behavior. The poll reveals uncertainty
among “those involved in the life of a child” about how to become involved in supporting arts
193
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education in schools. In addition, 62% of Americans believe there are other people or
organizations in the community who are better suited to take action in supporting arts education.
Moreover, 40% say that they do not know how to get involved in arts education. This reveals an
important fact about parents‟ behaviors. There might be more support for music education in
public schools than what one might expect from parents, but they need to be guided to support
arts and music education in particular.
While many in Kuwait are talking about music education in schools, the media, politics
and society, no one has attempted to learn how students feel about music education. There are
also studies that deal with student‟s perception of music education in the United Stated.
According to Clay,196 Hummel was the first to complete a study in music education that
polled American students. Hummel's research suggested that ideas for developing a music
curriculum may be found in children‟s attitudes toward music, and selecting the content of music
to be taught in elementary schools should be based on the needs of the students to use music in
their everyday lives. McDowell197 surveyed sixth and seventh graders in the United States to find
out their perception of the value of music in their education. The study sought to determine what
factors draw students to music, how students value music in the school curriculum, and how
students would feel if they did not have music in school. Results of the study show that 742 of
the 898 students surveyed supported music in their schools. A recent article by Davis198 on
middle school general music classrooms surveyed 762 sixth to eighth graders from nine schools
across the United States. Students were asked to respond in their own words to these questions:
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“Please take a minute to think about the time you have spent in school music classes”, “Please
list your thoughts about what music class means to you”. “What is important about music class,
and why is it important to you” The results indicate that for middle school students, music class
can be a meaningful and multifaceted experience. This kind of support reflects students‟
perceptions about music education in schools.
In June 2009, students from all over the United Stated with celebrities‟ support, delivered
more than 120,000 petition signatures to Secretary of Education Arne Duncan at a rally in
support of music and arts education. The petitions urged the administration to recognize music
and arts as mandatory subjects. While recognized as core subjects under the Elementary and
Secondary Education Act “No Child Left Behind”, music programs are being cut nationwide due
to the shrinking educational budgets. The information provided in these studies is valuable in
providing information about how parents and students view music education in schools.
Method
The purpose of this current study is to provide data not yet available in Kuwait or the
Arabian Peninsula about students‟ and parents‟ perceptions of music and music education in
Kuwaiti schools. The major question that guided this investigation is (1) What are the parents‟
and students‟ perceptions of music and music education in the school‟s curriculum in the present,
and (2) is there a difference between their perceptions?
Population and Sampling
As a sample of convenience, four public elementary schools in the Kuwaiti capital district
were selected in consultation with music Senior Supervisors based on the administration‟s and
music teacher‟s willingness to cooperate. A decision was made to use cross-sectional surveys
with the data collected at one point in time. The sample was (N = 260) fifth grade students from
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the four elementary schools, two schools for girls (n = 110) and two for boys (n = 150). They
were given a consent form by their music teachers to inform the subjects and their parents about
the questionnaire one week before the event. The next week, students received the survey
questionnaire in class and turned it back at the end of the class time. They also received
envelopes with survey questionnaires (N = 260) for their parents to fill out and return after three
days. Parents that did not return the questionnaires after three days received a phone call
reminder and one more day to turn the questionnaires. Parents were directed to answer the survey
questionnaires independently and not to consult with their children. Both surveys were reviewed
by the Ministry of Education Department of Research and Studies committee and the Music
General Supervision Department. In addition, permission was obtained from the University of
Mississippi IRB (see appendix C: figure 28).
Instrumentation
Two questionnaires were developed to measure parents‟ and students‟ perceptions of
music and music education in Kuwait schools. The parents‟ survey questions were developed
and modified from the Harris poll199, Choi200, Gallup poll201 and Addison.202 There are four
demographic questions at the beginning of the questionnaire to identify the parent or guardian
that answered the survey, his or her age, educational background, and religion. Items A, B, C,
and D are to measure the parent‟s knowledge of the music education curriculum in school. Items
1 to 5 identify parents‟ knowledge of their children‟s interest in music education. Items 6 to 9
199
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measure how parent‟s perceived their children‟s music performing activities. Items 10 to 16 are
to understand parent‟s perception of the academic, social, and cognitive benefits of music
education in school. With the exception of the first four demographic questions, the survey
questions were measured with a 5-point likert scale (1 = strongly agree, 2 = agree, 3 = neutral, 4
= disagree, and 5 = strongly disagree). The only difference is in question D “I think music
education is sufficient in schools the way it is right now,” which has “3 = I don‟t know” as a
choice instead of “neutral”. All categories have a comments sections to gather the most
information possible about parents‟ perception of music in Kuwait school curriculum. Only the
16 numbered items were used to compare the perceptions of students and parents.
The student‟s survey was derived from the parent‟s survey in order to make a close
comparison possible. The first three items were open questions that were modified from
McDowell.203 The first item (A) is “Do you like music?” (yes/no) and why?, the second item (B)
is “How do you value music education in school?” The third item (C) is “How would you feel if
there is no music in school?” Items numbered 1 to 16 in the students‟ survey are the same as the
parent‟s survey questions. The sixteen items formed three categories addressing music education,
music making, and the benefits of music education (see appendix D for parents‟ and students‟
questionnaires).
To answer the two major questions of this study, four specific questions need to be
investigated first. Table 7 lists specific questions to be answered by items on the survey
questionnaires.
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Table 7. Research Questions in Relation to Specific Survey item(s).
Item(s) on Survey
Research Questions
Parents Survey
A, B, C, D

Students Survey
-

Is there a significant difference between parents‟ and their children‟s
perceptions regarding the children‟s interest in music education?

1-5

1-5

3

Is there a significant difference between parents‟ and their children‟s‟
perceptions regarding the child‟s interest in music making?

6-9

6-9

4

Is there a difference between parents‟ and their children‟s‟ perceptions
regarding academic, social, and cognitive benefits of music education?

10-16

10-16

1

How much parents are informed about music education curriculum in school.

2

Out of the 260 students, 244 students completed the questionnaires and sixteen students
did not complete it or were absent at the time of the survey, a response rate of approximately
94%. In addition, out of 260 parent‟s questionnaires, 169 questionnaires were completed and
returned, a response rate of approximately 65%.
Data Analysis
The analysis of the data has two sections, quantitative and qualitative. The quantitative
data was processed in two different methods. First, the responses from both students and parents
were categorized so that the 5-point likert responses were grouped into positive answers, neutral
and negative answers. Second, each of the 16 items designed for comparison in the parent‟s and
student‟s surveys were analyzed on their own and then analyzed each by category. In the second
section, the analysis was conducted using an independent samples Mann-Whitney U test with α =
0.05 using SPSS statistical software. In the qualitative section, the data consisted of items A, B,
and C in the students‟ survey, responses to open-ended questions. Each item‟s answers were
categorized and presented in bar graphs. In addition, each comment of the student‟s and parent‟s
surveys was considered and categorized.
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Results
The qualitative data analysis included an examination of the reliability of the three
question categories. Table 8 reports the reliability test for each category in the surveys. The alpha
coefficients for the 16 items included in the three categories suggest that the items have
relatively high internal consistency.
Table 8. Reliability test results for each group of Items in the surveys.
Cronbach‟s
Category
Items
Α
Parents Students
Interest in Music
1-5
0.941
0.938
Attitude Toward Music
6-9
0.873
0.836
Knowledge about Music Benefits
10-16
0.889
0.930

The demographic data of the parent‟s survey show that out of the total 169 participants,
76.3% of parents who answered were mothers. The highest ranges of the parents‟ age were 31 to
40 years (53.3%) and 41 to 50 years (39.1%). The majority of parents who participated in the
study held bachelors degrees (47%) and diplomas (29%), while 12.4% held high school degrees
and 8.3% higher education degrees. All of the parents who participated in this survey
questionnaire were Muslims. Table 9 shows the complete demographic data for the 169 parent
participants in the survey.
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Table 9. Demographic data for parents’ participants in the survey

Guardian

Age

Education Level

Religion

Father
Mother
Other
20-30
31-40
41-50
51-60
61 and up
High School or Less
Special Training Courses
Diploma
Bachelors Degree
Higher Education
Muslim
Other

Total

N
37
129
3
10
90
66
3
0
21
4
49
81
14
169
0
169

%
21.9%
76.3%
1.8%
5.9%
53.3%
39.1%
1.8%
.0%
12.4%
2.4%
29.0%
47.9%
8.3%
100%
0.0%
100%

Items A, B, C and D in the parents‟ survey measured the parent‟s knowledge of the music
curriculum in schools. Item A asked parents if they have a clear idea about the music education
curriculum in school. Twenty parents (11.8%) answered with “strongly agree” indicating that
they know the music curriculum very well. Thirty parents (18.3%) choose to answer with
“agree.” The majority of parents were divided with fifty parents (29.6%) answered with
“neutral”, indicating that they know a little bit about the music curriculum, while 57 parents
(33.7%) choose “disagree”, which suggest that they don‟t know about their children‟s music
education curriculum. Only 11 parents (6.5%) indicated that they know nothing about their
children‟s music education curriculum. Item B asked parents if they have a clear idea about
music education‟s role in school. Nineteen parents (11.2%) strongly agree to the statement while
45 parents (26.6%) agree, which shows that they are informed about the role of music education
in school. The majorty were 51 parents (30.1%) who choose “neutral” and 46 parents (27.2%)
disagree. these results show that more than half of the parents know little about music
education‟s role in school. Only 8 parents (4.7%) strongly disagreed with the statement, which
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indicated that they know nothing about music education‟s role in school. In Item C, parents were
asked if they received clear feedback about their child‟s music education in school. Only 13
parents (7.7%) strongly agree to this statement and 22 parents (13%) agree indicating that they
had received feedback from music teachers regarding their children music education class in
school. On the other hand, 38 parents (22.5%) choose neutral, which indicates that they received
a little feedback. The highest number was 72 parents (42.6%) disagree with the statement, and 24
parents (14.2%) strongly disagree. The majority of the parents answers indicate that they did not
receive any feedback about their children‟s music education in school. Item D asked parents if
music education is sufficient in schools the way it is right now. Fourteen parents (8.3%) strongly
agree and 41 parents (24.3%) agree. Whereas 71 parents (42%) selected “I don‟t know” option.
Only 29 parents (17.2%) disagree and 14 parents (8.3%) strongly disagree. Figure 14 shows
parents‟ answers for the four Items related to their knowledge of music education curriculum in
school.
Figure 14. Parents’ answers in percentage regarding their knowledge of music education curriculum
50.00%
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35.00%
30.00%
25.00%
20.00%
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10.00%
5.00%
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Disagree
Strongly disagree

Item A

Item B

Item C

Item D

Note: “I don’t know” option is only for Item D as a replacement of “neutral”
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Items 1-16 in parents‟ and students‟ surveys are the same. Therefore, each of the 16 items
is compared and reported for parents and students together. Table 10 lists the 16 items for both
students and parents.
Table 10. The 16 items shared by students and parents surveys
Item(s)
Students Items
Parents Items
1.
Learning music is interesting to me
Learning music is interesting for my child
2.
Music education is important to me
Music education is important as part of my child‟s
education
3.
My interest in music was enhanced through music
Music education enhances my child‟s interest in
education
music
4.
Music education is fun for me
Music education is fun for my child
5.
I feel recharged after music class
My child feels recharged after music class
6.
I like to be part of music making activities in school
My child likes to be part of music making
activities in school
7.
I like to play musical instruments at home
My child likes to play music instruments at home
8.
Schools should offer musical instrument instruction as
Schools should offer musical instrument
part of regular curriculum
instruction as part of regular curriculum
9.
Participating in music education class has helped me
Participating in the music has helped my child
developed my interest in music.
developed his interest in music
10.
Participating in a school music program corresponds
Participating in a school music program
with better grades
corresponds with better grades
11.
Playing an instrument helps me to make friends
Playing an instrument helps my child to make
friends
12.
Playing an instrument helps me appreciate arts and
Playing an instrument helps my child appreciate
culture
arts and culture
13.
Learning a musical instrument helps me do better in
Learning a musical instrument helps my child do
other subjects
better in other subjects
14.
Going for music lessons beaks the monotony of the day Going for music lessons, breaks the monotony of
and gives me the chance to get away from school work the day and gives my child the chance to get away
from school work
15.
I feel recharged after every lesson and that allows me
My child feels recharged after every lesson and
to concentrate and focus better during other classes
that allows him to concentrate and focus better
during other classes
16.
Opportunities for public performance can build up my
Opportunities for public performance can build up
self-esteem and make me become a more confident
my child‟s self-esteem and make him become a
person
more confident person

The 5-point Likert scale responses for the16 items in the data of parent‟s and student‟s
surveys were categorized as positive (strongly agree and agree), neutral, and negative (strongly
disagree and disagree) for the purpose of the data presentation in this section and did not apply to
the analysis of the data.
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Item 1 asked parent‟s to answer to the statement, “Learning music is interesting for my
child” most of the parents (68) were positive in their answers regarding interest in music. Neutral
was the second most frequent choice for them (54) and the least frequent answers were negative
(47). Alternatively, student‟s most frequent answers for item 1 were positive (164) and the least
frequent was neutral (28). The negative answers for students (52) were the second most frequent.
Item 2 asked parents and students about the importance of music education. Parent‟s
answers were divided between positive (61) and negative (61) while neutral (47) was the least
frequent choice for them. Most student‟s (138) were positive when they answer item 2. The
negative answers were the second most frequent for them (62) and neutral was the least choice
for both students (44). Figure 15 reports parent‟s and student‟s answers in percentages.
Figure 15. Students’ and parents’ answer for item 1 and 2 in percentage.
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Item 2
Parents

Students

Parents

67.20%
56.60%
40.20%

32.00%

36.10%

27.80%
21.30%
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Neutral

Nigative

Positive

27.80%
18.00%

Neutral

36.10%
25.40%

Negative

Parents and students were asked in item 3 if the student‟s interest in music was enhanced
through music education. The most frequent answers for parents were positive (81) followed by
negative (48) as the second most frequent. The least frequent choice was neutral (40). Most
frequent choices for students were positive (150) and their second choice was negative (50)
while the least frequent answers were neutral (44).
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Item 4 asked if music education is fun for the student. The majority of parents (90)
answered positively, while the second most frequent was neutral choice (44) and the least was
negative (35). Student‟s most frequent choice also was positive (161) followed by negative (52)
as the second most frequent and the last is neutral (31). Figure 16 presents parent‟s and student‟s
answers for Item 3 and 4 in percentage.
Figure 16. Student’s and parent’s answer for item 3 and 4 in percentage.
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Item 5 asked if the student feels recharged after music education class. The majority of
parents (76) answered positively, while the second most frequent answers were negative (50) and
the least frequent was neutral (43). Student‟s most frequent responses were positive (153)
followed by negative (60) and neutral (31).
Item 6 asked if the student liked to be part of music activities in school. The majority of
parents (69) answered negatively to the statement. The second most frequent were positive
answers (58) and the least were negative answers (42). Students‟ choices were mostly positive
(121) followed by negative answers (82), and neutral (41). Figure 17 presents parents and
students answers for Item 5 and 6 in percentage.
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Figure 17. Students’ and parents’ answer for item 5 and 6 in percentage.
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Item 5
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Parents
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Item 7 asked if the student likes to play a music instrument at home. Most of parents (80)
were negative, and the second most frequent answers were positive (55) and the least frequent
was neutral (34). Student‟s highest responses were positive (159) and the rest were divided
between negative (54) and neutral (31).
Item 8 asked if schools should offer music instrument training as part of the regular
curriculum. Most parents (73) were negative, followed closely by positive answers (71) and the
least frequent was neutral (25). Most student‟s answers were positive (144) followed by negative
(62) and neutral (38). Figure 18 presents parent‟s and student‟s answers for Item 7 and 8 in
percentage.
Figure: 18. Students’ and parents’ answer for item 7 and 8 in percentage.
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Neutral
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Item 9 asked if participating in music education class has helped the student develop an
interest in music. Most responses for parents (81) were negative, while only 47 parents were
positive and the 41 were neutral. Almost half of the student‟s responses were positive (120)
while negative responses were 63 and neutral responses were 41.
Item 10 asked if participating in a school music program corresponds with better grades.
Most responses from the parents (83) were negative, and the rest were positive (48) and neutral
(38). Most students were positive (144) and less than half of this number were negative answers
(62). Few students were neutral (38). Figure 19 presents parent‟s and student‟s answers for Item
9 and 10 in percentage.
Figure: 19. Students’ and parents’ answers for item 9 and 10 in percentage.
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Item 11 asked if playing an instrument helps the student to make friends. The most
frequent answers by parents (93) were negative, whereas the second most frequent were positive
(41) and then neutral (35). Student‟s positive score were the highest (152) and negative answers
(57) were second frequent. Neutral was the least frequent answer by students (38).
Item 12 was a statement that playing music helps the student to appreciate arts and
culture. The majority of parents (86) were positive when answering this statement and 52 parents
were negative toward the statement. Parents who answered neutral were 38. Students also were
positive toward the statement (146) and 54 were negative. Only 38 students answered with
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neutral to the statement. Figure 20 presents parent‟s and student‟s answers for Item 11 and 12 in
percentage.
Figure: 20. Students’ and parents’ answers for item 11 and 12 in percentage.
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Item 13 asked if learning a musical instrument helps the student do better in other
subjects. The majority of parents (82) were negative whereas the second frequent answers were
neutral (45). The least frequent answers were the positive (42). Student‟s most frequent answers
were positive (132). The negative (67) answers were the second most frequent and the least
answers were neutral (45).
Item 14 is the statement “Going for music lessons breaks the monotony of the day and
gives the student the chance to get away from school work”. Most of the parents (92) were
positive toward this statement. The second most frequent answers were neutral (41) while the
least frequent answers were the negative (36). Figure 21 presents parent‟s and student‟s answers
for Item 13 and 14 in percentage.

111

Figure: 21. Students and parents answers for item 13 and 14 in percentage.
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Item 15 is a statement that the student feels recharged after every lesson and that allows
him to concentrate and focus better during other classes. Most of the parents (65) were negative
in their answers. Positive was the second most frequent choice for them (59) and the leaset
frequent answers were neutral (45). Alternatively, student‟s most frequent answers for item 15
were positive (114) and the least frequent was neutral (48). The negative answers for students
(82) were the second frequent.
Item 16 asked the students and parents if opportunities for public performance can build
up the student‟s self-esteem and make him or her become a more confident person. Most of the
parents answers were positive (77) and then negative (51) while neutral (41) was the least
frequent choice. Most students (158) were positive when they answered item 16. The negative
answers were the second most frequent (53) and neutral was the least frequent choice for
students (41). Figure 22 presents parent‟s and student‟s answers for Item 15 and 16 in
percentage.
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Figure: 22. Students and parents answer for item 15 and 16 in percentage.
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For a detailed 5-point likert scale data description for the 16 items, (see appendix E table 14).
Mann-Whitney Analysis
The Mann-Whitney U test was selected to evaluate the difference in responses of the 5point Likert scale in the 16 Items. Out of the 16 Items, there was a significant difference between
students‟ and parents‟ answers in 14 items. The only exceptions were Item 14 and 15. In Item 14,
the results of the comparison of students and parents show that the Mdn for students and parents
answers were 2 and 2, respectively. The mean ranks of students and parents were 216.04 and
193.94, respectively (U = 184115, Z = -1.898, p > 0.05). The effect size (r) was not calculated
because there was no significant difference between student‟s and parent‟s answers. In Item 15,
the result of the comparison also shows that there was no significant difference between students
and parents answers. The Mdn for students was 3 and for parents was 3. The mean rank for
students was 198.61 while parents mean rank was 219.12 (U = 18570, Z = -1.754, p > 0.05).
As for the other 14 items, there was a significant difference between student‟s and
parent‟s answers as reported in table 11 shows the effect size (r) for all 14 items that had
significant difference between students and parents ranged between small (0.1) and medium
(0.3).
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Table: 11. Test results for the 16 items compared between students and parents.
Item(s)

Students (N= 244)

Parents (N=169)

Mean Rank

Mean Rank

Median

U

Z

Sig

R

Median

1

180.55

1

245.19

3

14164.500

-5.608

0.00*

-0.28

2

188.73

2

233.38

3

16159.500

-3.826

0.00*

-0.19

3

188.02

2

234.40

3

15987.000

-3.995

0.00*

-0.20

4

190.54

2

230.77

2

16601.500

-3.495

0.00*

-0.17

5

186.48

2

236.63

3

15611.000

-4.317

0.00*

-0.21

6

193.70

3

226.21

3

17372.000

-2.781

0.05*

-0.14

7

175.84

2

251.99

3

13015.500

-6.561

0.00*

-0.32

8

187.98

2

234.47

3

15976.000

-3.990

0.00*

-0.20

9

184.22

3

239.89

3

15059.500

-4.764

0.00*

-0.23

10

197.30

3

221.01

3

18251.000

-2.028

0.43*

-0.11

11

192.59

2

227.80

2

17103.000

-3.042

0.02*

-0.15

12

191.30

2

229.66

2

16788.000

-3.306

0.01*

-0.16

13

179.69

2

246.43

3

13953.500

-5.710

0.00*

-0.30

14

216.04

3

193.94

2

18411.500

-1.898

0.58

-

15

198.61

3

219.12

3

18570.000

-1.754

0.79

-

16

185.95

2

237.39

3

15481.500

-4.445

0.00*

-0.22

Note: If the effect size ( r ) is 0.1 (small effect) and explain 1% of total variance, 0.3 (medium effect)
explains 9% of the total variance, 0.5 (large effect) explains 25% of the total variance.

The questions were categorized to measure interest in music (Items 1 to 5), attitude
toward music (Items 6 to 9), and beliefs of music benefits (Items 10 to 16). The data was also
processed using the Mann-Whitney U test in SPSS. The interest in music category for parents
(Mdn = 13) was significantly different from the students (Mdn = 10) (U = 14909.000, Z = 4.801, p < 0.05). The mean rank for parents and students were 240.78 and 1183.60, r = -0.24 the
effect was medium to small. For attitude toward music, there was a significant different between
parents (Mdn = 13) and students (Mdn = 9) (U = 14324.500, Z = -5.291, p < 0.05). The mean
rank for parents and students were 244.24 and 181.21. r = -0.26. The effect size was medium to
small. For the belief of music benefits category, there was a significant different between
parents (Mdn = 20) and students (Mdn = 17) (U = 16871.500, Z = -3.145, p < 0.05). The mean
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rank for parents and students were 229.17 and 191.65., r = -0.15 the effect size was small. Table
12 presents the data of the three categories.
Table 12. Test results for the three categories compared between students and parents
Students (N= 244)
Parents (N=169)
Category Mean Rank Median Mean Rank Median
U
Z
Sig
Interest
1183.60
10
240.78
13
14909.000 -4.801 .000*
Attitude 181.21
9
244.24
13
14324.500 -5.291 .000*
Believe
229.17
17
191.65
20
16871.500 -3.145 .002*

R
-0.24
-0.26
-0.15

Qualitative data
This section reports the data in items A, B, and C in the student‟s survey. Each of these
items was categorized. Item A asked the student “Do you like music (yes/no) and why”. About
two thirds of the students (187) answered with “yes” and 57 answered with “no”. Item B asked
students how they value music education in school. The answers were categorized in three
groups based on students answers, “I like it”, “I don‟t like it”, and “it is forbidden”. Two hundred
student responses indicated “I like music,” while 30 indicated “I don‟t like it” and 14 indicated
“It is forbidden.” Figure 23 displays the results of item B in percentage.
Figure 23. Student’s answers to Item B in percentage.
Students
81.97%

12.29%

I like it

I don't like it
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5.74%
It is forbidden

Item C asked students how they would feel if there is no music in school. Their answers
were categorized into three groups. “I‟ll be sad, bored or unhappy”, “I‟ll be happy”, and “I don‟t
care”. Out of the 244 student sample, the majority of students (180) said that they will feel sad,
bored or unhappy if there was no music in school, while 43 students wrote that they will feel
happy if there was no music. Twenty-one students answered that they do not care or they are
neutral about music being in school or not. Figure 24 demonstrates students‟ answers in
percentages.
Figure 24. Student’s answers to Item C in percentage.
Students

73.78%

17.62%
8.60%

I feel sad/unhappy/
bored

I feel happy

Neutral/I don’t care

Discussion
The findings of this study showed many unclear views of music and music education in
Kuwait. Questions A, B, C, and D in the parent‟s survey asked about their knowledge of the
music curriculum in school and if it is appropriate the way it is at present. The findings indicate
that the majority of parents know little about their children‟s music education in school.
In the 16 items compared between parents and students, the majority of student‟s answers
were positive toward music learning in school. The only exception was item 10 related to the
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belief of music benefits “participating in a school music program corresponds with better
grades.”
On the other hand, parent‟s answers were positive in item 1, but they were split between
positive and negative in item 2, which was a crucial question asking them if music education is
important as part of their children‟s education. Parents who were neutral in their answers were
numerous for this question as well. Items 3, 4 and 5 related to the child‟s interest in music and
the majority of parent‟s answers were positive. Items 6 to 9 related to music making and the
majority of parents were negative in their answers. Contrary to the student‟s answers for these
items, most of parents did not think their children were interested in music making. Items 10 to
16 related to music‟s benefits and most of parent‟s answers were negative for item 10
“participating in a school music program corresponds with better grades”. They were positive
however regarding the other items.
The results of the comparison between parents and students indicated a significant
difference between their answers in 14 items out of the 16. It shows that students are more
interested in music and music education than their parents think. Only two items indicated no
significant difference. Those were Item 14 and 15 related to the belief of music benefits.
Regardless, parents and students were positive when they answered item 14. Item 15 was
different as students were positive and parents were negative, but the difference in numbers was
too small to be significant.
The U test for the 16 items in categories shows that there was a significant difference
between parents and students in all the 3 categories, interest in music, attitude toward music and
belief in the music benefits.
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Regarding the students‟ comments, most of the student sample (200) answered with “I
like music”, whereas only 30 students commented that they do not like music and 14 said it is
forbidden. For Item C, the majority of students (180) commented that they would feel sad,
unhappy or bored if there was no music in school. Only 43 students commented that they would
feel happy and 21 expressed that they do not care. These results indicate that the majority of
students in this study like music education class.
Concerning the study questions (1) How much parents are informed about music
education curriculum in school. Parents who participated in this study were not informed enough
about the music curriculum. They do know about the role of music in school to some extent, but
they did not have enough information nor do they have any feedback from music teachers.
Answering question (2) Is there a significant difference between parents and their children‟s
perceptions regarding the children‟s interest in music education? All the results indicate that
there was a difference between parent‟s and student‟s answers. Regarding question (3) if there is
a significant difference between parents and their children perceptions of the child‟s interest in
music making. The results of the comparison show a significant difference between parents and
students in their perception. The last question (4) Is there a difference between parent‟s and their
children‟s perceptions regarding academic, social, and cognitive benefits of music education?
The answer is yes, there was a significant different in all their answers although it was not the
case for item 14 and 15, but when we run the analysis for the items in the category, there was a
significant difference between parent‟s and student‟s answers in interest in music, attitude
toward music and belief in the music benefits.
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Limitation of the Study
Religious beliefs of some parents might have affected their responses to the survey
statements one way or another. Another limitation was the lack of local studies related to music
perception. This study is the first study that deals with parent‟s and student‟s music perception in
Kuwait and the Arabian Peninsula. Student‟s age was a limitation as there were some questions
that might be challenging for their ages.
Student’s and Parent’s Comments
There are many thoughtful comments from students and parents that can support this
study‟s findings. In addition, many comments by parents and students justify their opinions
about music and music education in school. This section demonstrates some of the comments
given by the participants.
Many comments from parents asked for explanation of the music curriculum in school. A
mother commented, “We need to know the standards and aims of the music education class”.
Another parent commented, “no one explained the curriculum or why music education is
important and the music teacher was never in the teacher‟s and parent‟s meeting” this comment
highlights a problem in Kuwaiti schools. The music teachers were never in the teacher‟s and
parent‟s meetings not because they skipped the meeting, but because the music class has no
grades and no one needs to ask the music teacher about their children‟s grades. The music
teachers meet with any parent upon request. A mother commented, “We don‟t know the music
curriculum or why it is important, please send us explanation papers”. The results of this study
showed that many parents were not sure or have undecided opinions about music in school.
Perhaps, as this mother suggests, parents can be educated about the importance of music in the
curriculum.
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Parent’s Positive Comments
A parent commented “It is important to make music instruments available and teach
students how to perform music”. Other comments were “I want to know the music curriculum
because I want my child to excel in music”, and “I wish there was more attention to the music
class”. There are many other positive comments from parents, but the most remarkable was from
a father “I moved my children to this school recently and they became sad and stressed…music
activity in school took that stress away and made them excellent students who love school, thank
you”.
Parent’s Negative Comments
There were negative comments, some relating to religious beliefs such as “music is
forbidden and from Satan”, or “Music is immoral”. The other negative comments had nothing to
do with religious beliefs such as “As long as there are no credits for this class, parents will have
no interest in this class” or “Just keep it optional the way it is right now, our children have many
graduation requirements already”.
Other comments reflected the parent‟s perceptions such as “school teachers think that
students who participate in music activity always have bad grades.” Another comment was “I
don‟t like music, but my child is part of the music activity team in school and she likes it”.
Student’s Comments
There were many comments from students some positive and some negative. The most
striking was the contradictory comments such as “I like the music class a little because it is a
class with music performance and singing” implying that music is forbidden. Another comment
like this was “I feel happy and sad if there was no music in school because the class includes
songs and music performance” or “I don‟t like music but I like the music class”. The most
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obvious comment included in this category was “I really like music, but God forbids it, please
teach us just a little bit of music”. These beliefs are fostered from the home or peer influence on
the students. Some of the positive comments from students were “the class is joyful for me” and
“I feel happy in the music class”. In addition, there are some students who ask for more
performance activities. There are also some negative comments such as “God forbids music”,
“music is not important” or “it is a waste of time”, “other class subjects are more important.”
Conclusion
The two major questions in this study were what is the parent‟s and student‟s perception
of music and music education in the school‟s curriculum in the present and is there a difference
between their perceptions? The findings in this study support a positive perception toward music
by parents and students. There was a significant difference between students and their parent‟s
perception regarding student interest in music and music education, and their attitudes toward
music in school and beliefs in music benefits.
The Fifth graders in this study felt that music is an important part in their education,
regardless of the many classes that are required for graduation, or the view of music as forbidden
by some parents. Many students and some parents express the need for more performance in the
class. The results of this study were similar to McDowell‟s204 study, indicating that students
support music.
It is important to inform parents about the music class even though it is not compulsory.
There are many music supporters in Kuwait. This study supports the fact that people‟s perception
has changed since the 1950s, and more people support music than was generally recognized by
Kuwaiti music educators.
204

Carol McDowell, “Why music in schools? Students‟ Written Responses: A Descriptive Analysis,”
General Music Today 16 (2002): 9-15.
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Recommendations for future studies include a replication of this study in Kuwait‟s six
educational districts in order to generalize the findings, adding a section that gives some
feedback about parents‟ religious beliefs (how do you identify yourself, conservative, moderate,
or liberal), and including older students (middle school or high school) in a future study in order
to minimize the parent‟s effect on the student‟s answers.
Summary
This chapter reviewed historical events about Kuwaiti authorities and societal perception
of music and music education. Reviewing events against music‟s inclusion in schools started
with the founding of formal education in 1936. The Educational Council rejected requests by
music teachers to teach music and students who wanted to study music in 1948. Even after the
inclusion of music activities in 1952 and later the addition of music class in the curriculum in
1958 as well as when Baqer founded the institute for Musical Studies in the 1970s, voices of
conservative Parliament members and religious people were against it. In 2004, al-Mutairi, a
conservative PM, planned to remove music from schools. In 2009 another conservative PM tried
the same after a proposal by the Minister of Education to make music education compulsory in
schools. This chapter is an attempt to bypass all the political controversy about music and to
provide academic data that deals with parents‟ and students‟ perception of music and music
education in Kuwait schools. The findings in this study indicate that there are more people
willing to support music than have been known by music educators in Kuwait. In addition,
students in this study supported music more than their parents. Another finding was that parents
know little about the music curriculum in school. It is crucial to make many more parents
support music education with as little effort as possible. Some of the parents suggested a paper
from the schoolteacher explaining the weekly activities in class.
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Chapter 8
SUMMARY AND RECOMMENDATIONS
This study provided a detailed documentation of the history of music education in
Kuwait, including the history of music‟s inclusion in Kuwait public schools and the history of
music teacher-training institutions. In addition, the examination of parents‟ and students‟
perception of music education was the first study of its kind in Kuwait and the Arabian
Peninsula. Most of the primary sources for the study consisted of interviews with individuals
who founded music education and worked for decades in developing the school‟s curriculum. In
addition, many other sources were obtained from field trips, private and institutional archives,
and periodicals and newspapers, though many of these latter sources are not available from the
library.
The Music Supervision Department was founded in 1952 with the beginning of music
activities in Kuwait schools. The department became more active in the school system through
the years, especially after the inclusion of music class in public school in 1958.
A review of the Arabic music conferences and Egyptian music education clarify the
origins of Kuwait‟s early music curriculum and what it was like. Egyptian music supervisors
established the basis of the music education curriculum, and later in the early 1970s, Abdul-Aziz
al-Mufarej added Kuwaiti music to the curriculum, which made the class more suitable for
Kuwait schools. From 1952 to 1972 was the implementation period where the Egyptian teachers
implemented western and Arabic music notation and theory in the curriculum. Between 1972 and
1990 was the golden age of music education development in schools.
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The Iraqi invasion in 1990 was devastating for the Music General Supervision
Department. However, from 1991 and in a matter of a few years, the MGSD improved the
curriculum and made it better than before.
The MGSD is in charge of supervising many music activities outside school. The music
activities were successful in school, which caused the Ministry of Education to extend it to
summer centers. The latter‟s popularity grew in the sixties and seventies, but later, the centers
lost popularity with the rapid development in the country and the improvement of people‟s life
style. The Ministry of Education closed these centers due to the low attendance of students. In
2001, evening classes opened modeled after the summer centers, but the attendance has remained
low until the present.
Since 1977, the MGSD has been in charge of preparing for Kuwait national day
celebrations. The department changed this tradition through the years from an operetta setting
where students sing and dance and teachers perform, to an all students orchestra and choir in the
present. The new vision of the MGSD became an emphasis on educating students musically,
discovering and nurturing the talented and presenting the Ministry of Education with students‟
singing and performances.
While the MGSD is in charge of all music activities for students, there was always a
shortage of music teachers. Music teacher training was established in teacher‟s institutions in
1961. The institutions closed in 1974 and opened another institution called music teachers
institution. In 1982, this institution became part of The Public Authority of Applied Education
and Training and its name was changed to College of Basic Education in 1986-87. The latter has
a four-year program where students graduate with a bachelors degree in music education. In
addition to the College of Basic Education, there are two music institutions in Kuwait, the
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Higher Institute of Musical Arts (HIMA) and the Center of Musical Studies (CMS). The HIMA
was established in 1976 by the Kuwaiti musician Ahmad Baqer. It remains as the only institute
fully dedicated to music on the Arabian Peninsula. The CMS was established and supervised by
the MGSD in 1988. Students graduate with a diploma in music, which is a certificate to teach
kindergarten and elementary schools. The main reason for its establishment was to fill the
shortage of music teachers. It fulfilled its purpose and provided the Ministry of Education with
more than 510 Kuwaiti music teachers for elementary and kindergarten and the MGSD decided
to close it. Today, there are two music institutions in Kuwait, the HIMA and the CBE. In both
institutions, students graduate with a bachelors degree in music.
Although music has been well established in the school system since 1958, conservatives
were against its inclusion in schools from the beginning. The study measured student and parent
perceptions regarding music education in school. The results indicate that the majority of
students were positive to music education in school. Parents were split when they were asked if
music education is important for children as part of their education. Many people were neutral on
this question, which might change if they better know the music education curriculum.
This dissertation is an attempt to document and preserve the history of music education in
Kuwait including music activities and curriculum in the Ministry of Education and the history of
music teacher-training Institutions. Additionally, it provides data on people‟s perception of
music education, which is the first study of its kind in Kuwait.
The following recommendations are based on: (1) Interviews with personnel from the
music General Supervision Department in charge of developing music education curriculum in
Kuwait schools, (2) Interviews with music teachers and Supervisors from different schools in
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Kuwait, (3) reviewing archives of old magazines and newspapers and (4) the study of parents
and student‟s perception of music.

There is a need for more cooperation between the MGSD and the music teacher-training
institutions in order to improve the curriculum in Kuwait schools and the institution. It can be
done by exchanging experts. The College of Basic Education professors are already providing
workshops for teachers and suggest improvements to the public school curriculum for the
MGSD. However, to make this cooperation more effective, they can invite expert teachers from
the MGSD as guest speakers in the college, to give students more insight into teaching
experiences. The exchange of expertise rather than just presenting recommendations can make
the MGSD more cooperative when it comes to recommendations related to the music curriculum
in schools.
Another recommendation is related to the students‟ performances in the music activities
arranged and supervised by the MGSD. At the present, only the students‟ families and a few
guests from the Ministry of Education attend the students‟ performances. The MGSD should
advertise the students‟ performances as it did in the sixties. It is an effective way to improve
people‟s perception of music and raise the music activities popularity. In an interview with alHaddad, the current music General Supervisor, he said that the Ministry of Information is always
responsive and ready to record the students‟ performances when they are asked. The GMSD can
ask the Ministry of Education to direct a program like the old Tum Tak Wal Atfal (Tum Tak and
the children). The program was a hit in the 1970s and 1980s, and it helped to improve people‟s
perception of music.
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The MGSD as well as music teacher-training institutions in Kuwait need to implement a
clear philosophy of music education. The current teaching lacks a philosophy that justifies
teaching music for its own benefits. Bennett Reimer and David Elliott presented different
philosophies and these philosophies can be taught in teacher-training institutions in Kuwait.
When it comes to music classes in schools, music teachers should explain the curriculum
for parents. The results of the study included in this dissertation indicate that the majority of
parents either know little or nothing about the music class curriculum, which affects their
perception of music education in school. Solutions might include a weekly explanation report of
the curriculum for parents to keep them informed about their children‟s music education.
In Chapter 7, when parents were asked if music education is important as part of their
children‟s education, the positive and negative answers were unexpectedly similar in numbers,
and many parents were neutral. This result suggests that there are many parents who might
support music, but they do not know how to do it. Additionally, the many parents who are
neutral or even disagreed to the statement for non-religious reasons might change their opinions
if the curriculum was explained, especially if they consider their children‟s interest of music.
Music teachers are already active in schools and are typically devoted to their work, but
some principals and teachers who see music as forbidden or an unimportant subject treat them as
second-class teachers, or spread the word of their beliefs about music among students. Therefore,
it is time to give music teachers the respect they deserve. The MGSD needs to look this issue
seriously.
This dissertation is the only study that documents the history of music education in
Kuwait as a whole. Recommendations for future studies include the following (1) studies of
music and theater activities in public school need be researched. The school theater has a long
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history since it started in 1937. Music became part of it as soon as it was included in school in
1952, but there is no historical study that has investigated music and theater thoroughly. (2) A
study is needed to document the music activities from the 1960s and the founding of Tom Tak
Wal Atfal (Tom Tak and the children) program, which was very successful and continued for
many years until Iraq invasion. There are still many records in the Ministry of Information that
can assist the researchers to fully document this program, as well as an interview with its
producer and director Ali al-Rayes, the General Manager of Kuwait TV in the present.
More studies are needed in the area of people‟s perception of music education. The study
in chapter 7 was a starting point that provides an academic investigation of people‟s perception
of music education. Future studies need to cover samples from all educational districts in Kuwait
in order to generalize the results. Religious beliefs need to be recognized as a main factor in
future studies. A collaborative study between music educators and conservative and moderate
religious scholars needs to be done in order to explain the mystery of the religious conflicted
view against music and suggest ways of resolving it. Additionally, music appreciation classes
and music education conferences need to be open to the public in order to educate the society
about music.
Music education founders in Kuwait such as Husain, al-Rujaib, al-Mufarej, and Baqer
took on the hardship of introducing music education to Kuwait society in a time where boys felt
ashamed just by wearing shorts. The old music educator generation brought music education in
Kuwait schools, overcoming many hardships for the current generation of educators.
Music is present in everyday life, this makes many people take it for granted by thinking
that they know everything about it including its role in education. This kind of view is
widespread in the society. It lowers their perception of all music related matters including music
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as a career or music education in schools. Music educators need to act upon this issue and bring
it to the public in order to explain that music, as an art, is not limited to what the media present.
It is very beneficial for students as an art on itself, and as a special subject that helps to improve
all other school subjects.
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The HIMA new curriculum
*Weekly schedule of the preparatory year that cover the whole school year.
Courses
1 Eastern Music Theory
2 Eastern Solfege
3 Basic Harmony
4 Western Music Theory
5 Western Solfege
6 Arabic Modes Singing
7 Primary Instrument
8 Secondary Instrument
9 Music History
10 Introduction to Music
Education
11 Western Music Ear training
12 Eastern Music Ear training
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Hours Per Week
3
2
2
3
3
2
3
1
2
2
1
2

*A year round weekly schedule of the Arabic Music Department for all four-class levels
Courses
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28

Primary Instrument
Eastern Takht
Harmony
Arabic Music Analysis
Arabic Music Solfege
Western Music Analysis
Western Music Theory and
Solfege
Arabic Modes Singing
Arabic Music Ensemble
Arabic Music Ear Training
Western Music Ear Training
Secondary Instrument
(Piano)
Western Music History
Arabic Music History
Arabic Language
English Language
Psychology
Educational Assets
Counterpoint
Kuwait Folk Music
Computer Based Music
Notation
Poetry
Theories of Music Education
Kuwait Folk Music
Appreciation
Research Methods
Music Technology
Graduation Research Project
Primary Instrument
Improvisation

First Year Second Year
Hours Per Week
2
2
2
2
2
2
2
2
2
2
2
4
4

Third Year
Fourth Year
for the whole Year
2
2
2
2
2
2
4
4

2
2
1
1
1

2
2
1
1
1

2
1
1
1

4
1
1
1

2
2
2
2
2
-

2
2
2
2
1

-

-

-

2
-

2
2

-

-

-

2
1
-

2
2
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*A year round weekly schedule of the Orchestra Instruments Department for all four-class levels

Courses
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26

Primary Instrument
Chamber Music
Orchestra
Harmony
Arabic Music Analysis
Arabic Music Solfege
Western Music Analysis
Western Music Theory and Solfege
Arabic Music Performance
Arabic Music Ear Training
Western Music Ear Training
Secondary Instrument (Piano)
Western Music History
The History of Instruments and
Compositions
Arabic Language
English Language
Psychology
Educational Assets
Counterpoint
Kuwait Folk Music
Computer Based Music Notation
Theories of Music Education
Kuwait Folk Music Appreciation
Research Methods
Music Technology
Research Project

First Year
Hours
2
2
4
2
2
2
2
4
1
1
1
1
2
2
2
2
2
-
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Second Year Third Year Fourth Year
Per Week for the whole Year
2
2
2
2
2
2
4
4
4
2
2
2
2
2
2
4
4
4
1
1
1
1
1
1
1
1
1
1
1
2
2
2
2
2
-

2
2
2
1
2

2

*A year round weekly schedule of the Composition Department for all four-class levels
Courses
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29

Composition
Theoretical and Practical Harmony
Counterpoint
Choir
Arabic Music Analysis
Arabic Music Solfege
Western Music Analysis
Western Music Solfege
Piano
Arabic Music Ear Training
Western Music Ear Training
Music Instruments Science
Western Music History
Orchestration
Arabic Language
English Language
Psychology
Educational Assets
Music Compositions Reading
Kuwait Folk Music
Computer Based Music Notation
Arabic Music Composition
Introduction to Choir Conducting
Kuwaiti Folk music Appreciation
Music Technology
Research Project
Poetry
Orchestra Conducting
Research Methods

First Year
Hours
4
4
2
2
2
2
2
3
2
1
1
2
2
2
2
2
1
-
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Second Year Third Year Fourth Year
Per Week for the whole Year
4
4
4
4
4
4
2
2
2
2
2
2
2
2
2
2
2
2
3
3
3
2
2
2
1
1
1
1
1
1
2
2
2
2
2
1
1
2
2
2
2
2
2
1
2
2
2
2
2
2

*A year round weekly schedule of the Voice Department for all four-class levels
Courses
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28

Piano
Choir
Specialized foreign language
Harmony
Arabic Music Analysis
Arabic Music Solfege
Western Music Analysis
Western Music Theory and Solfege
Reciting
Arabic Music Ear Training
Western Music Ear Training
Arabic Modes Singing
Western Music History
techniques and styles of world singing
Arabic Language
English Language
Psychology
Educational Assets
Counterpoint
Kuwait Folk Music
Computer Based Music Notation
Theories of Music Education
Chamber Music
Research Methods
Acting Basics and Methods
Research Project
Applied Theatre Studies
Sight Reading

First Year
Hours
2
2
2
2
2
2
2
4
2
1
1
2
2
2
2
2
2
-
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Second Year Third Year Fourth Year
Per Week for the whole Year
2
2
2
2
2
2
2
2
2
2
2
2
2
4
4
4
2
2
2
1
1
1
1
1
1
2
2
2
2
4
4
2
2
2
2
1
1
2
2
2
2
2
2
2
2

*A year round weekly schedule of the Piano Department for all four-class levels
Courses
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
29

Piano
Choir
Choir conducting
Practical and Theoretical Harmony
Arabic Music Analysis
Arabic Music Solfege
Western Music Analysis
Western Music Theory and Solfege
Sight Reading
Arabic Music Ear Training
Western Music Ear Training
History of the piano compositions
Western Music History
Accompaniment
Arabic Language
English Language
Psychology
Educational Assets
Counterpoint
Kuwait Folk Music
Computer Based Music Notation
Theories of Music Education
Chamber Music
Research Methods
History of the Piano
Research Project
Kuwait Folk Music Appreciation

First Year
Hours
2
2
2
2
2
2
4
2
1
1
2
2
2
2
2
2
2
2
-
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Second Year Third Year Fourth Year
Per Week for the whole Year
2
2
2
2
2
2
2
3
3
2
2
2
2
2
2
4
4
2
2
2
2
1
1
1
1
1
1
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
2
-

*A year round weekly schedule of the Music Education Department for all four-class levels
Courses
1
2
3
4
5
6
7
8
9
10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
28
29
30

Piano
Choir
Choir conducting
Harmony
Arabic Music Analysis
Arabic Music Solfege
Western Music Analysis
Western Music Theory and Solfege
Evaluating Methods
Arabic Music Ear Training
Western Music Ear Training
Teaching Methods
Western Music History
Secondary Instrument
Arabic Language
English Language
Psychology
Educational Assets
Counterpoint
Kuwait Folk Music
Computer Based Music Notation
Theories of Music Education
Music Education Improvisation
Applied Student Teacher Training
Specialized Applied Student Teacher
Training
Research Project
Music Theory and Solfege Teaching
Methods (College level)
Music Instruments Teaching Methods
(College level)
Music History Teaching Methods
(College level)
Research Methods
Teaching Tools Design
Applied School Teaching
Music Appreciation

First Year
Hours
2
2
2
2
2
2
4
1
1
4
2
2
2
2
1
4
-

Second Year Third Year Fourth Year
Per Week for the whole Year
2
2
2
2
2
2
1
2
2
2
4
4
4
1
1
1
1
1
1
1
4
2
2
2
2
2
2
1
1
2
2
2
4
4
-

-

-

5

-

-

-

-

4

-

-

-

4

-

-

2
2
-

4
4
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Figure 28. The IRB permission.
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Parents and Students Questionnaires
Dear parent,
My name is Youssif Al Hassan and I am completing my doctoral dissertation at the
University of Mississippi. I am interested in learning about parents‟ opinions about music and
music education in schools. Please complete the demographic questions and all other questions
independently. Please do not consult with your son or daughter when completing this survey.
Thank you for your participation.

153

Parents Survey questionnaire
This survey is completed by
□ Father

□ Mother

□ Guardian (please specify)____________________

Age
□ 20-30

□ 31-40

□

41-50

□ 51-60

□ 61 and up

Education background
□ High school or less

□ special training courses

□ diploma □ Bachelor degree

□ Higher education (Master or PhD)

Religion
□ Muslim

□ other

_________________________________________________________________________________________________________

1

2

3

4

5

As a parent, please specify your knowledge about the music education curriculum
ABCD-

I have a clear idea about music education school curriculum
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
I have a clear idea about music education role in school
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
I receive a clear feedback about my child music education in schools
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
I think music education is sufficient in schools the way it is right now
□ Strongly agree □ agree
□ I don‟t know □ disagree
□ strongly disagree
Comment ________________________________________________________________________________________

Interest in Music
12345-

learning music is interesting for my child
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
Music education is important as part of my child education
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
Music education enhances my child interest in music
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
Music education is cheerful for my child
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
My child feels recharged after music class
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
Comment:________________________________________________________________________________________

Music making
678-

9-

My child like to be part of music making activities in school
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
my child likes to play musical instrument at home
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
schools should offer musical instrument instruction as part of regular
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
curriculum
Participating in music has helped my child developed his interest
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
in music
Comment:_________________________________________________________________________________________

Academic, social and cognitive benefits
10- participating in a school music program corresponds with better grades
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
11- playing an instrument helps my child to make friends
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□ Strongly agree □ agree
□ neutral
□ disagree
12- playing an instrument helps my child appreciate arts and culture
□ Strongly agree □ agree
□ neutral
□ disagree

□ strongly disagree
□ strongly disagree

13- learning a musical instrument helps my child do better in other subjects
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
14- Going for music lessons, breaks the monotony of the day and gives my child the chance to get away from school work
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
15- My child feels recharged after every lesson and that allows him to concentrate and focus better during other classes
□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
Opportunities for public performance build up my child‟s self-esteem and make him become a more confident person
16□ Strongly agree □ agree
□ neutral
□ disagree
□ strongly disagree
Comment_____________________________________________________________________________________
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Dear student, this survey conducted especially to know your opinion about music and music
education. You have to answer all the nineteen questions included critically and give your opinion in each
section. Follow your teacher‟s guidelines in each section and do not write your name on the paper.
Thank you for your participation.
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Students Survey questionnaire

A-

Do you like music? (yes/no) and why?______________________________________

B-

How do you value music education in school _________________________________

C-

How would you feel if there is no music in school_____________________________

Choose one answer for the following sentences
Interest in music 1
1-

□ neutral

□ disagree

□ strongly disagree

□ neutral

□ disagree

□ strongly disagree

□ agree
□ agree
□ agree

□ neutral

□ disagree

□ strongly disagree

□ neutral

□ disagree

□ strongly disagree

□ neutral

□ disagree

□ strongly disagree

music education is fun for me
□ Strongly agree

5-

5

my interest in music was enhanced through music education
□ Strongly agree

4-

4

music education is important for me
□ Strongly agree

3-

3

learning music is interesting for me
□ Strongly agree

2-

2

□ agree

I feel recharged after music class.
□ Strongly agree

□ agree

Comment__________________________________________________________________
Music making,
6-

I like to be part of music making activities in school
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

□ disagree

□ strongly disagree

7-

I likes to play musical instrument at home

8-

Schools should offer musical instrument instruction as part of

□ Strongly agree

□ agree

□ neutral

regular curriculum
□ Strongly agree
9-

□ agree

□ neutral

□ disagree

□ strongly disagree

Participating in music education class has helped me developed
my interest in music.
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

Comment_________________________________________________________________
Academic, Social and Cognitive benefits.
10- Participating in a school music program corresponds with better
grades
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

□ disagree

□ strongly disagree

11- Playing an instrument helps me to make friends
□ Strongly agree

□ agree

□ neutral

12- Playing an instrument helps me appreciate arts and culture
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

13- Learning a musical instrument helps me do better in other subjects
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

14- Going for music lessons, beaks the monotony of the day and gives
me the chance to get away from school work
□ Strongly agree

□ agree

□ neutral

□ disagree

15- I feel recharged after every lesson and that allows me to
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□ strongly disagree

concentrate and focus better during other classes
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

16- Opportunities for public performance have built up my
Self-esteem and made me become a more confident person.
□ Strongly agree

□ agree

□ neutral

□ disagree

□ strongly disagree

Comment:________________________________________________________________________
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Five-point Likert Scale data.
Counts and percentages of the student s’ and parents’ shared 16 items answers on the 5-point Likert scale.
Students
Item(s)
1

2

3

4

5

6

7

8

9

10

5-point likret scale

Count

Parents
%

strongly agree
agree
neutral
disagree
strongly disagree

Count
126
38
28
17
35

%
51.6%
15.6%
11.5%
7.0%
14.3%

27
41
54
32
15

16.0%
24.2%
32.0%
18.9%
8.9%

strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree

78
60
44
21
41
92
58
44
19
31
115
46
31
15
37
104
49
31
24
36
86
35
41
31
51
116
43
31
17
37
90
54
38
20
42
80
40
61
18
45
68

32.0%
24.6%
18.0%
8.6%
16.8%
37.7%
23.8%
18.0%
7.8%
12.7%
47.1%
18.9%
12.7%
6.1%
15.2%
42.6%
20.1%
12.7%
9.8%
14.8%
35.2%
14.3%
16.8%
12.7%
20.9%
47.5%
17.6%
12.7%
7.0%
15.2%
36.9%
22.1%
15.6%
8.2%
17.2%
32.8%
16.4%
25.0%
7.4%
18.4%
27.9%

22
39
47
37
24
21
60
40
33
15
36
54
44
21
14
21
55
43
36
14
19
39
42
49
20
22
33
34
58
22
27
44
25
47
26
14
33
41
57
24
14

13.0%
23.1%
27.8%
21.9%
14.2%
12.4%
35.5%
23.7%
19.5%
8.9%
21.3%
32.0%
26.0%
12.4%
8.3%
12.4%
32.5%
25.4%
21.3%
8.3%
11.2%
23.1%
24.9%
29.0%
11.8%
13.0%
19.5%
20.1%
34.3%
13.0%
16.0%
26.0%
14.8%
27.8%
15.4%
8.3%
19.5%
24.3%
33.7%
14.2%
8.3%
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11

12

13

14

15

16

agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree
strongly agree
agree
neutral
disagree
strongly disagree

27
55
34
60
103
49
35
23
34
99
47
44
19
35
92
40
45
22
45
75
42
39
40
48
76
38
48
24
58
110
48
33
17
36
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11.1%
22.5%
13.9%
24.6%
42.2%
20.1%
14.3%
9.4%
13.9%
40.6%
19.3%
18.0%
7.8%
14.3%
37.7%
16.4%
18.4%
9.0%
18.4%
30.7%
17.2%
16.0%
16.4%
19.7%
31.1%
15.6%
19.7%
9.8%
23.8%
45.1%
19.7%
13.5%
7.0%
14.8%

34
38
57
26
30
63
35
24
17
31
55
31
30
22
9
33
45
58
24
50
42
41
23
13
21
38
45
47
18
31
46
41
30
21

20.1%
22.5%
33.7%
15.4%
17.8%
37.3%
20.7%
14.2%
10.1%
18.3%
32.5%
18.3%
17.8%
13.0%
5.3%
19.5%
26.6%
34.3%
14.2%
29.6%
24.9%
24.3%
13.6%
7.7%
12.4%
22.5%
26.6%
27.8%
10.7%
18.3%
27.2%
24.3%
17.8%
12.4%

VITA
Youssif Abdullah Al Hassan attended the Higher Institute of Musical Arts, Salmiya,
Kuwait in 1996 receiving the degree Bachelor of Music in June 2001. During the following years
he was employed as a piano teacher in the Higher Institute of Musical Arts. In 2004, he was
employed by the College of Basic Education to teach group piano. He was awarded a full
scholarship by the Public Authority for Applied Education and Training to pursue his masters
and doctoral degrees. In 2005, he attended the University of Colorado, Boulder, Colorado. In
2006 he attended Colorado State University, Fort Collins, Colorado and in August 2007 received
his masters degree in music education from Colorado State University. In 2008, he was admitted
to the doctoral program at the University of Mississippi (Ole Miss) and in August 2011 was
awarded the Doctor of Philosophy in music education at Ole Miss. He will return to the faculty
of the College of Basic Education in Kuwait in the fall of 2011.
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